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Rationale.—Proper education of America’s children and re-evalua¬ 
tion of our educational system are of major concern today. The concern 
extends from the highest governmental levels to the parents and students 
themselves. Questions arise in the minds of Americans regarding the 
ability of this country to compete and survive in a tension-laden world. 
With these questions come also the realization of the acknowledged duty 
of a democracy to educate its citizens to their fullest potential. The 
late President John F. Kennedy made the following statement in his State 
of the Union message to Congress on January llj, 1963: 
The future of any country which is dependent on 
the will and wisdom of its citizens is damaged, and 
irreparably damaged, whenever any of its children 
is not educated to the fullest extent of their capacity, 
from grade school through graduate school. Today an 
estimated four out of ten students in the fifth grade 
will not even finish high school—and that is a waste 
we cannot afford.-*- 
When one considers that in no other country is high school educa¬ 
tion so readily available, and that there is no other society in which 
so much emphasis has been placed on high school graduation as a minimum 
educational goal, it is alarming to note that such vast numbers of this 
-*-U. S. Department of Health, Education and Welfare, High School 
Dropouts: A Twentieth Century Tragedy, Dept. Publishing No. 0-696-077 
(Washington: U. S. Government Printing Office, 1963), p. 2. 
1 
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country’s citizenry do not take advantage of the opportunity to complete 
high school. Instead of continuing their formal education at least 
through twelfth grade, forty per cent of America’s youth become "drop¬ 
outs."^ This is recognized as a tragedyI 
Succinctly commenting on the present status of the dropout problem, 
authorities have positively established the fact that our high school 
dropout rate has reached fantastic proportions. To them, and to many 
others who are amazed and concerned over the facts and figures, this has 
become a national problem of frightening implications representing a 
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terrible waste of our youth. 
The economic status of this country will be in the throes of a 
great dilemma in the next ten years unless our education system increases 
its holding power. This prediction is valid because at the current rate 
7.5 million youth will have dropped out of school before the end of this 
decade; only five per cent of the working force will be successful in 
securing even unskilled labor jobs during the next decade, and the rate 
of unemployment among male dropouts will be three times higher than among 
3 
their contemporaries who have graduated from high school. This implies 
that these 7.5 million are, by their lack of formal training, lowering 
themselves to job levels designed for and limited to the bottom five 
per cent of the labor population. A dismal picture is presented in these 
predictions. 
In an effort to reach into the thinking of those who have left 
^-Solomon 0. Lichter, et al., The Dropouts (New York: The Free 
Press of Glencoe, 1963), p.TI 
p 
Abraham Ribicoff, "America's Future With the Dropout," Clearing 
House, Vol. XXX (March, 1959), p. Ul2. 
^Ibid., p. 14-3. 
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school and others who have been recognized as potential dropouts, the 
differences in monetary gains have often been cited since it is believed 
that all normal individuals are desirous of a livelihood in adult life 
that will adequately provide for his needs and those of his family. To 
this end, Wirtz has emphasized to school-leavers that the differences 
in the income of dropouts and high school graduates are too great; he 
points out that the average difference between the lifetime income of 
those who finish high school and those who don't amounts to $50,000.00. 
He concludes his article by advising young people that graduation from 
high school may very possibly be the difference between their lives 
meaning something and their fighting and fear—and the fact—of unemploy¬ 
ment. "Today," he states, "belongs to the educated and the trained; to¬ 
morrow the demand for the skills will be even greater. Don't sell your¬ 
self and your country short by failing to get all the education you can," 
Wirtz implores the young people.^ 
In the span of the few years that the dropout problem has claimed 
the attention of the American populace, many intensive and extensive 
studies have been made in endeavoring to determine why young people leave 
school before high school graduation. Surveys have shown (and there is 
general agreement among authorities) that reasons for dropping out of 
school as given by school-leavers are as follows: 
1. Going to work 
2. Marriage 
^Milliard W. Wirtz, "Completing High School Can Earn You $50,000.00," 
Atlanta Constitution, Vol. XCX, No. 103 (August 28, 1963). 
U 
3 • Parenthood 
IN Inability to learn successfully 
3. Joined armed services 
6. Family hardship 
7. Disciplinary 
Evolution of the problem.—The writer has tried many things to 
decrease drop-out’s difficulties among our students by assisting them 
with what "seemed" to be their problems. Part-time work schedules that 
allowed school attendance, counseling with and scheduling married stu¬ 
dents and young parents to schools that would accept them, changing curri¬ 
cula offerings to meet the needs and capabilities of pupils so that suc¬ 
cessful learning in some area might be possible are but a few of the 
efforts expended in this direction. The writer has also referred stu¬ 
dents to proper public agencies and/or work in family hardship cases, re¬ 
ferred them for special guidance and counseling for disciplinary cases, 
and has also referred them for medical services for unusual illnesses, 
including psychiatric treatment where needed. Likewise the writer has 
attempted to provide experiences that are designed to aid the immature 
to "grow-up" at a normal rate and come into the realization of his role 
in society. Further, efforts were made to determine the interest of the 
indifférents who showed lack of interest in the courses to which they 
were scheduled and to provide for their interest in the subject offerings 
or recommend them to those schools that have courses that would meet their 
needs—vocationally, technically, or academically. 
Despite all of these endeavors to render aid and to gain a deeper 
understanding of some of the basic factors causing students to drop out 
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of school, at the institution where I am employed the number of school- 
leavers remains high. The real causes are believed to yet be unknown. 
Implications drawn from small studies focused upon some of our students 
who drop out and "drop in" only to leave again are basic to the belief 
registered in the foregoing statement. 
From the many approaches that have been taken in an effort to under¬ 
stand this drop-out problem, one of the most promising seems to the writer 
to be a study of the personality differences which exist between chronic 
dropouts and those who remain in school.^ Grounds for hope in this ap¬ 
proach are embedded in the common thesis that one's personality is that 
which identifies him or sets him apart from the total group. Whatever 
concept one has of self is integrated with other emotional trends that 
largely determine the level upon which one relates to the group and under¬ 
girds the total personality. These conclusions support the writer's theory 
that a study of adjustment that focuses upon the specific "self-concept" 
would enhance the understanding of some of the factors that cause students 
to become drop-outs. 
Further, this problem stemmed from a deep concern about the large 
number of school-leavers at Booker T. Washington High School, Atlanta, 
Georgia. Of particular interest to the writer is the mass of students 
who drop out of school but return, often several times during a school 
year. The time spent in arranging and rearranging schedules for these 
students has been enormous and apparently wasteful. The length of tenure 
C. Shaw, et al., "The Self-Concept," The Personnel and 
Guidance Journal, Vol. XXXIX, No. 3 (November, I960), p. 193. 
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in school at any specific time, as the writer saw it, depended upon the 
self-concept of the student. The more positive the concept, the higher 
the esteem held for self, and the longer the student would remain in 
school. Undergirding this idea is the more basic assumption that high 
status-seeking and formal education are inextricably interwoven and can 
only be separated with difficulty. As the writer saw this situation, 
these questions arose: Can a regulated or somewhat manipulated program, 
oriented toward desirable group interaction be planned and executed which 
would aid in the evolvement of a more positive concept of self? Would 
the more positive self-concept result in improved school attendance? 
Statement of the problem.—The problem involved in this research 
was to determine the effects of group counseling which is oriented toward 
improving the self-concept upon the personal, social, and total adjust¬ 
ment, as well as the occupational levels of interest and school attend¬ 
ance of thirty male chronic dropouts at Booker T. Washington High School, 
Atlanta, Georgia. Further, the problem involved the task of comparing 
findings relative to dropouts with those ascertained with an equated 
group of students who have no dropout history. 
Limitations of the study.—This study was limited to two groups of 
thirty selected male students. It dealt primarily with self-concept 
scores, personal and social adjustment, and school tenure. The writer 
is aware of numerous other factors that may influence the obtained re¬ 
sults of this experiment. The findings and conclusions are basic to 
knowledge derived from this study and therefore can not be applied to 
other groups indiscriminately. 
Purpose of the study.—The major purpose of this study was to 
? 
determine the effects of group counseling upon self-concept scores, per¬ 
sonal, social and total adjustment scores, school attendance, (level of 
occupational interest and perceptions of problem areas) of a group of 
thirty male secondary school students who displayed a tendency to drop 
out of school and to return after a brief period of absence. 
Specifically, the purposes of this investigation may be described 
as follows: 
1. To ascertain the significance of the difference in self- 
concept scores for a group of thirty male students classed 
as '’re-drop-outs1' before and after a six-weeks program 
of group counseling. 
2. To ascertain the effects of a six-weeks period of group 
counseling upon the school attendance of these thirty 
students. 
3. To determine the significance of the difference in per¬ 
sonal, social and total adjustment scores for these thirty 
males before and after six weeks of group counseling. 
U. To ascertain the effects of a six-weeks period of group 
counseling upon the level of the occupational interests 
of these thirty male students. 
3. To identify changes which occur in the self perceptions 
of problem areas by the thirty male students after a six- 
weeks period of group counseling. 
6. To determine the extent to which changes which occurred 
in the thirty male students subjected to group counseling 
differed from changes occurring in an equated group of 
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thirty male students who did not experience group 
counseling. 
Contribution to educational thought.—Perhaps more than anything 
else, the writer hopes that as a result of this study attention will be 
focused upon the more basic personality problems of school-leavers. 
Further, it is hoped that the research will give support to the conten¬ 
tion that the concept of self is a drive sufficient within itself to move 
individuals toward a more adequate and satisfying self. 
Definition of terms.—Significant terms used in this study are 
defined below: 
1. "Dropout"—A pupil who has left school before 
graduation. 
2. "Chronic Dropout" or "Re-dropout"—A pupil who has 
left school and returned more than once, only to 
leave again, for reasons other than death, before 
graduation or completion of a program of studies 
and without transferring to another school. 
3. "Absenteeism"—Refers to one or more days that students 
fail to attend school. 
U. "Self-concept" as used in this study refers to how an 
individual perceives himself. 
5. "Adequate Self"—Sufficient development of the individual 
personality to a satisfactory point of adjustment in 
society. 
6. "Phenomenal Self"—Those aspects of the perceptual 
field to which one refers when "I" or "me" is used 
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In common with the rest of the perceptual field it 
has the feeling of complete reality. Its physical 
boundaries are roughly the skin or clothing surfaces. 
It includes far more than the physical aspects of 
self. It includes everything experienced at that 
instant as the "I" or "me.""*" 
7. "Phenomenological Field"—Phenomenological field or 
perceptual field is defined as the universe, including 
the self as it appears to the individual at the moment. 
Although behavior is always determined by the total 
field, that portion which the individual regards as 
part or characteristic of himself influences almost 
all of his behavior. Since it is always the self which 
is perceived as behaving, behavior must always be appro- 
2 
priate to the phenomenal self. 
8. "Group Counseling"—Group counseling is a social process 
that deals with the developmental problems and attitudes 
of youth in a secure setting. The emphasis in group 
counseling is primarily to provide group members with 
3 
opportunities to explore their feelings and attitudes. 
Locale of the study.—The study was undertaken during the 196i;-196E> 
school year. This research was conducted at Booker T. Washington High 
School, which is located in Atlanta, Georgia. 
Arthur W. Combs and Donald Snygg, Individual Behavior (New York: 
Harper and Brothers, 195>9), p. 277. 
2Ibid., p. 278. 
^Clarence A. Mohler, and Caldwell Edson, Group Counseling in Second¬ 
ary Schools (Chicago: Science Research Associates, 1961.), p. 3?. 
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Description of the subjects.—The subjects for this study were 
sixty Booker T. Washington High School students. They were divided into 
two groups. Efforts were expended to match each student with another, 
using the following criteria: 
1. Age 
2. Sex 
3. Reading grade level 
U. Arithmetic grade level 
3. Intelligence Quotients 
6. Occupation of parents 
Thirty of these students were re-dropouts and thirty of them had 
no dropout records. The sample cuts across grade levels. 
Materials.—The materials used in this study are listed below: 
1. California Test of Personality, Intermediate Form BB, 
and Form AA 
2. The cumulative folders 
3. A self-concept check list 
U. Occupational Interest Inventory, Part II 
3. The Mooney Problem Check List, Junior High School 
Form. 
Method of research.—A combination of the descriptive survey and 
experimental methods of research were utilized in gathering, presenting, 
and interpreting the data germaine to this study. 
Procedural steps.—The procedural steps utilized in this study 
are as follows: 
1. The related literature pertinent to the problem 
was surveyed, summarized, abstracted and presented 
in proper form. 
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2. Thirty of the eighty "re-dropouts" who made applica¬ 
tion for re-entry to Washington High School at the 
beginning of the 196J4-I965 school term were chosen 
to participate in this research. The two criteria 
were willingness to cooperate and to have been cate¬ 
gorized as a "re-dropout." 
These students are referred to as the experimental 
group in this study. 
3. A second group of thirty students was selected. This 
group was matched with the experimental group as to: 
a. Age 
b. Sex 
c. Occupation of parents 
d. Reading grade level 
e. Arithmetic grade level 
f. Intelligence Quotients 
The latter group was referred to as the control group 
for this study. 
Iu The cumulative records of students in both groups 
received a detailed review. 
5. The California Test of Personality, The Mooney 
Problem Check List, a self-concept check list and 
the Lee-Thorpe Interest Inventory, Part II were 
administered to the two groups of students. 
6. The administration of the tests listed above was 
followed by six weeks of group counseling for the 
experimental group. 
7. Alternate forms of the same tests, -where possible, 
were administered after the counseling period. 
8. The attendance records of the two groups during the 
six-weeks experimental period and during a subsequent 
period of six weeks were compared. 
9. Statistical measures were determined for each group 
and compared. Statistical measures employed included 
means, standard deviation, standard error of the means, 
standard error of the difference between means, Fisher's 
"t" and chi square. 
10. The collected data were compiled and presented in narra¬ 
tive and tabular form. 
11. Findings, conclusions, implications and recommendations 
were based upon the analysis of the data. 
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Preliminary survey of related literature.—The writer views the 
’’re-dropout" as an individual with more negative aspects of his total 
self-concept than the average individual, and as one who will profit 
from group counseling experiences. Within this frame of reference, the 
writer felt it expedient to review literature germaine to: 
1. The nature and scope of the drop-out problem 
2. The characteristics of school drop-outs 
3. The self-concept as it influences behavior 
U. Group counseling as a means of changing behavior 
The nature and scope of the drop-out problem.—During recent years, 
a great number of research studies has been made on the drop-out problem 
and the findings have been included in various publications and made 
known through other media. N. E. A. Research Division states: 
These studies have usually combined data from several 
of the following sources: (a) teachers' opinions about 
dropouts; (b) opinions of the dropouts themselves; (c) 
comparisons of dropouts with pupils who finished with 
respect to intelligence, sex, age, and socio-economic 
status of the family, race and health; (d) examination 
of the evidence in the cumulative school record of the 
dropout; and personal interviews with the dropouts and 
their families.^ 
Cook made a study of ninety-five dropouts from a large city high 
school and listed the following reasons for pupils leaving school: 
Going to work (39.6 per cent), dislike of school (20.9 per 
cent), marriage (20.9 per cent), failing courses (9.U per 
cent), needed at home (U.6 per cent), left home (2.3 per 
cent), and administrative request (2.3 per cent). On the 
other hand, in the opinion of the school counselor, the 
^National Education Association Research Memo 1963-10, School 
Dropouts, Report Prepared by the N. E. A. Research Division (Washington: 
National Education Association, April, 1963), p. 6. 
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reasons were these: failure and retardation (3U»9 per cent), 
home circumstances (28.1 per cent), marriage (20.2 per 
cent), feelings of rejection (9.6 per cent), and conflicts 
with teachers (7.2 per cent).1 
Bowman and Matthews, based on a dropout study they made, gave the 
following listings as reasons for pupils leaving school. 
Dislike of school (21 per cent), academic failure ( 20 
per cent), poor social adjustment (18 per cent), need 
to work because of poor finances (16 per cent), preg¬ 
nancy (9 per cent), teachers unfair (6 per cent), and 
other reasons (10 per cent). 
In contrast, Bowman and Matthews also listed reasons given for 
staying in school: 
Get better job (32 per cent), never had any other idea 
(1U per cent), parental guidance (12 per cent), just 
likedschool (9 per cent), needs all the education one 
can get, a "must" to enter college (lit per cent), wanted 
high school diploma (6 per cent) and other reasons (12 
per cent). 
The problems of the chronic absentee and the dropout are, to a 
large extent, similar. Thus, it is generally agreed among authorities 
that the chronic absentee is a potential dropout. 
Othello T. Surrency, who made a study of factors in absenteeism in 
schools of Pierce County, Georgia, points out the following: 
1. There were enough weekly and monthly absentees to 
lose two elementary and one high school teachers. 
2. Work, as a reason for absence, was stated by the high 
school student and sickness was stated more often by 
the elementary school student. 
3. There was a definite difference between the educational 
status of parents of absentee students and students who 
attended school regularly. 
^Ibid., p. ?. 
2Ibid. 
3ibid. 
^Othello T. Surrency, "A Study of Factors in Absenteeism in the 
Schools of Pierce County, Georgia, 1956-37," (unpublished Master's thesis, 
School of Education, Atlanta University, 1957), p. 56. 
So severe is the problem of school dropouts that Kohler and Fon¬ 
taine exclaim: 
One of America's most crippling and least known 
failures is that we waste more than a million kids a 
year. As we once wasted natural gas, forests and top 
soil, today we waste our most natural resource--the 
production power of young imaginations and emotions. 
We waste them beccause we neither keep them in school 
nor give them jobs. The majority of our wasted million 
are in the slums of our biggest cities or at the lowest 
economic levels of our middle-sized cities. Thousands 
of them come from rural schools while other thousands 
come from the suburbs of large villages and metropolitan 
areas. 
Our country's freedom and security are threatened when its youth 
are not educated to their maximum potential. The tremendous waste in¬ 
volved when a boy or girl drops out of school prematurely affects all 
citizens in the form of increases in welfare costs, crime and juvenile 
delinquency, unemployment, and many other burdens to our economy. . . . 
Each year more than 30,000 youth leave school before graduation who have 
I. Q.'s within the top 25 per cent of the population, who have the scho¬ 
lastic potential for higher education and the occupational potential for 
a job requiring a relatively high level intellectual power. Eleven per 
p 
cent of current dropouts have I. Q.'s of 110 or above. 
While the re-dropouts that make up the sample for this study are 
not top calibre when judged by national norms, there are examples among 
this sample that exhibit some potential far above average success in the 
^Mary Conway Kohler and Andre Fontaine, "We Waste a Million Kids 
a Year," Saturday Evening Post, Vol. CCLIII (March 10, 1962), p. 16. 
2 - 
Joseph L. French, "High School Dropouts of High Ability," Voca- 
tional Guidance Quarterly, Vol. XIV (Winter, 1965-66), p. 123. 
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present school population at Washington High School. The dropout of 
any potential educational level, however, affects adversely the economy 
of the community. 
The nature and scope of the dropout problem, as indicated by these 
selections from the literature, is broad, broadening and is rapidly gain¬ 
ing depth. 
The characteristics of school dropouts.—The National Education 
Association Research Division has defined a dropout as follows: 
A dropout is a pupil who leaves school, for any 
reason except death, before graduation or completion 
of a program of studies and without transferring to 
another school. 
The "re-dropout" is considered a sub-type of that increasing popu¬ 
lation of school dropouts. The fact that he keeps returning to face 
the same situations that were basic causative factors for school-leaving, 
in the first place, is perhaps, an indication of a degree of awareness 
that formal education is one of his needs. Upon each return to school, 
he resolves anew to stick it out, but again his previous performances 
are repeated. Reisman proposes that, "The student who remains in school 
? 
has conformed or adjusted to present day school requirements.* He en¬ 
larges upon this statement by the questions that follow: 
Is it -that the dropout is an individual that must be 
individual? Has he a greater need and is he a seeker 
of a very real freedom? Is it that he cannot realisti¬ 
cally follow the set patterns foimd in our schools of 
today? Is he exhibiting a unique expression of the 
self? What does one come to when he comes to school? 
^•National Education Association, op. cit., p. 2. 
2 
David Reisman, et al., The Lonely Crowd (New Haven: Yale Uni¬ 
versity Press, 1950), p. 1. 
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The school as an example of mass media may produce 
negative as well as positive learning. It may point 
out how lost and inadequate one is; how good one can 
be, or that one should be satisfied with an average 
academic performance.^ 
Based upon the questions raised by Reisman, a concept may evolve 
that categorizes the dropout as an individual who has not internalized 
whatever it takes to accept the school and the schooling currently 
available. Proof of this maybe observable in the large number of aca¬ 
demically able students who leave school annually before reaching gradu¬ 
ation. 
The dropout as described by Parker is revealed in the following: 
1. Rates below average in accepting responsibility. 
2. Rates below average in emotional stability. 
3. Does not participate in extra-curricular activi¬ 
ties afforded to his group.^ 
Lichter implies that school leaving is syndromatic. He further 
states that the dropout problem is the group’s rather than the individ¬ 
ual's problem. He summarizes his notion germaine to the possible solu¬ 
tion of the dropout problem in the statements below: 
We need to understand many things about each 
youngster; his intra-psychic life; significant inter¬ 
personal relationships with parents, siblings and 
other important figures; and behavior at home, at 
school and with peer groups. We need to understand 
the student's basic personality structure and its 
development, the kinds of ego defenses he was using 
to adapt to life and their effect on his judgment.’ 
ibid., p. 1. 
2 
Eric T. Parker, "A Study of Dropouts," Guidance News, Georgia 
State Department of Education, (Spring, 1963). 
■3 
-'Solomon 0. Lichter, et al., The Drop-Outs: A Treatment of intel¬ 
lectually Capable Students Who Drop Out of High School (New York: The 
Free Press of Glencoe, 1962), p. 12*. 
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Liddle, as a result of a study on dropouts, reported the follow¬ 
ing: 
1. Early school leavers more often come from lower 
class groups, such as migrants and underprivi¬ 
leged minority groups. 
2. Dropouts as a group also have below average 
intellectual ability, as measured by intelligence 
tests. 
3. They come from parents who have had less educa¬ 
tion, were unsuccessful in school themselves, 
and, do not encourage academic interests. 
li. The dropouts themselves often feel that their 
schooling was impractical in that it did not 
prepare them for a vocation.1 
Twenty factors which help to identify the potential dropout have 
been listed by the Michigan State Department of Education. They are: 
Consistent failures to achieve in regular school work 
Grade level placement two or more years below average 
for grade 
Irregular attendance and frequent tardiness 
Active antagonism to teachers and principals 
Marked disinterest in school, with feeling of "not 
belonging" 
Low scholastic aptitude 
Low reading ability 
Frequent changes of schools 
Non-acceptance by schoolmates 
Friends much younger or older 
Unhappy family situation 
^Gordon P. Liddle, "Psychological Factors Involved in Dropping 
Out of School," The High School Journal, Vol. XLV (April, 1962), p. 276 
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Marked differences from schoolmates in size, 
interests, physique, social class, nationality, 
dress or personality development 
Inability to afford the normal expenditures of 
schoolmates 
Non-participation in extra-curricular activities 
Inability to compete with brothers and sisters, or 
ashamed of them 
Performance consistently below potential 
Serious physical or emotional handicap 
Being a discipline case 
Record of delinquency.'*' 
Green has listed the following characteristics of the potential 
dropout: 
The potential dropout is more likely to be a boy 
than a girl. 
He perceives himself as not fitting in as other 
students do. The school program consists of very 
few activities which hold his interest. He is not 
interested in school or school activities. 
He is relatively unsuccessful in performing school 
tasks. He is usually below grade level in reading 
and has little opportunity to gain feelings of 
security and worthiness from school activities. 
He will seek association with other youngsters who 
find themselves in the same position. His activities 
will be centered outside school. 
He will tend to miss school frequently. 
He will likely be labeled "a discipline" problem. 
 1  
Michigan Department of Public Instruction, State Curriculum 
Committee on Holding Power. Quickie Kit on Holding Power. Publication 
No. £07 (Lansing: The Department, I960). 
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He will have to be retained in a grade at least once 
in the elementary school. 
He will have difficulty in relating to his teacher 
or any authority figure. He will feel the need for 
more personal help, but will be fearful of asking 
his teacher for this help.l 
Cassell and Coleman have classified recurring characteristics 
among dropouts as school related, society related, personal related and 
family related. 
School related factors such as one or more years of 
failure, poor reading performance, poor attendance, 
little or no participation in extracurricular activi¬ 
ties, little interest in school and learning, and 
resentment toward school control. 
Social factors include a few friends and associates, 
not liked by peers, poor personal adjustment, re¬ 
sentful toward adults, feeling of not belonging, 
girls going steady with older boys, car ownership, 
and having difficulty with law enforcement agencies. 
Under personal related factors are such characteris¬ 
tics as no personal goals for achievement, poor 
scholastic ability, sixteen years old or older, 
quite small or quite large physically, and frequent 
illness or easily fatigued. 
Family related factors may be broken home, low income, 
education level below the eighth grade, five or more 
children in the family, and negative attitude toward 
education.^ 
The self-concept as it influences behavior.—Combs and Snygg des¬ 
cribe the inadequate personality in the quotation that follows: 
The perceptual field (phenomenological field) deter¬ 
mines behavior. The situation to the behaver is as he per¬ 
ceives it. The behaver's reality is what he perceives as 
Bart I. Green, "Dropouts and the Elementary School," National 
Elementary Principal, Vol. XLII (November, 1962), pp. 52-5U. 
 _—  
Russell N. Cassell and Jack C. Coleman, "A Critical Examination 
of the School Dropout, Reluctant Learner, and Abler Non-College Student 
Program," Bulletin of the National Association of Secondary School 
Principals, Vol. XLVI (November, 1962), pp. 60-65. 
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real. The perceptual field is fluid. Although constant¬ 
ly changing, its organization gives it stability. Experi¬ 
ences appear in both figure and ground. The inadequate 
personality has a negative phenomenal self. There is 
little or no capacity for acceptance; a low degree of 
identification with others? his behavior is rejected by 
others; rejection threatens the self and this intensifies 
negative behavior which in turn intensifies rejection.1 
A report by Shaw, Edson and Bell, who were interested in the self- 
concept of bright underachieving high school students, affords some in¬ 
sight into the consideration of the self concept. These writers pointed 
to the fact that one of the most promising approaches to their problems 
seems to be a study of the personality differences which exist between 
bright students who are doing academic work commensurate with their 
ability and those who are receiving grades far below the level that might 
be expected of them. The underachiever, these authors believe, can be 
understood in terms of the personal characteristics peculiar to him, 
both from the prevention and remedial points of view. They further be¬ 
lieve that there must be an increased understanding between intellectual 
and motivational factors. These researchers' major findings were: 
1. Differences in self-concept do exist between 
achievers and underachievers. 
2. Male underachievers seem to have more negative 
feelings about themselves than male achievers. 
3. Female underachievers tend to be ambivalent 
with regard to their feelings toward themselves. 
U. The present data do not indicate whether dif¬ 
ferences in self-concept are the causes of, or 
the result of, underachievement. 
Arthur W. Combs and Donald Snygg, op. cit., p. 278. 
2 
Merville C. Shaw, et al., "The Self-Concept of Bright Under¬ 
achiever High School Students as Revealed by an Adjective Check List," 
The Personnel and Guidance Journal, Vol. XXXIX, No. 3 (November, I960), 
p. 193. 
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An eminent psychologist, G. Marshall Lowe, attempted to determine 
■whether the self-concept is fact or arti-fact—whether it is actual or 
whether it is a product of human structuring and has no real existence.^" 
Lowe concerns himself with the problem as to whether the self is 
an objective reality which is a fit field for psychological research or 
whether it is a somewhat nebulous abstraction useful only to give a 
theoretical basis to things the psychologist could not otherwise under¬ 
stand. Consequently, investigators who have assumed that the self-concept 
refers to an existence of some sort have gone on to measure it. Defining 
the terms of the attitudes toward the self, as determined either by the 
subject's references to himself in psychotherapy, or by asking him to 
mark off certain self-regarding attitudes on a rating scale, has been the 
? 
most popular types of operational definition. 
From a functional point of view, the uses to which different selves 
have been put are: 
1. The knowing self 
2. The motivation self 
3. The humanistic, semi-religious concept of self 
U. The self as organizer 
3. The self as pacifier 
6. The self that is the voice of culture, being 
purely a social agent. 
Lowe concludes his paper with the statement that the self is an 
3 
artifact, which is invented to explain experience.' 
^G. Marshall Lowe, "The Self-Concept, Fact or Artifact?" Psycho- 
logical Bulletin, Vol. LVIII, No. h (July, 1961), p. 325. 
2Ibid., pp. 326-327. 
%bid., p. 33U. 
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In a discussion of the self concept as it influences behavior, 
Super concluded that occupational choices are implementations of the 
self-concept. He augments this theory first by defining the term '’self- 
concept” and secondly, by suggesting means through -which one might secure 
some compromise between self and environmental variables among which was 
counseling.^" 
The writer holds the view that the concept of self is reflected 
in the level of occupational choices as determined by the Lee-Thorpe 
Occupational Interest Inventory. There is an awareness of the non¬ 
definiteness of career choices of early adolescents, but recent litera¬ 
ture indicates that these choices hold sufficiently at the ninth-grade 
level, even, for a fairly valid prediction of the student’s career. 
Studies by Hanlon,2 Holt,^ Levy,^ Strong and Felder^ have yielded 
evidence to indicate that there is a positive relationship between the 
congruency of self and ideal-self and the achievement of successful ad¬ 
justment. 
^Donald E. Super, "Vocational Adjustment Implementing a Self Con¬ 
cept,” Occupations (1951), p. 30, pp. 88-92. 
2 
T. E. Hanlon, "Congruence of Self and Ideal-Self in Relation to 
Personality Adjustment,” Journal of Consulting Psychology, (195U), p. 18, 
pp. 215-218. 
3 
R. R. Holt, "Accuracy of Self-Evaluation: Its Measurement and 
Some of its Personalogical Correlates,” Journal of Consulting Psychology 
(1951), P. 15, PP. 95-101. 
L. H. Levy, "The Meaning and Generality of Perceived Actual- 
Ideal Discrepancies," Journal of Consulting Psychology, Vol. XX (1956), 
PP. 396-398. 
^D. J. Strong and D. D. Felder, "Measurements of the Self-Concept: 
A Critique of the Literature," Journal of Consulting Psychology (1961), 
8, XXXX, pp. 170-177. 
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Anderson and Olsen suggested that a high correlation between a 
person*s appraised self and his ideal-self is concomitant with successful 
school adjustment. . . acceptance of others and acceptances by others.'1' 
These cited authors agree that knowledge of self as indicated by 
a self appraisal and acceptance of self should pair off without gross 
inequalities for one to experience adjustment in the areas to be stud¬ 
ied in this investigation. Super holds that the concept of self is the 
product of interacting heredity, physical factors, opportunity for vari- 
ous roles and extent of approval from superiors and peers. Variations 
among any of these listed items should produce changes in behavior and 
ultimate change in the concept of self. 
Group counseling as a means of changing behavior.—The goal of the 
group in group counseling is free communication on a nondefensive per¬ 
sonal and emotional level. Often, individual members may express rejec¬ 
tion by word or deed to other members and yet the person may feel accept¬ 
ed in the group as a whole. 
Glanz described group phases and the nature of the process of group 
counseling in the following outline: 
1. Improves listening and observing. 
2. Promotes group and individual understanding. 
3. Develops problem solving skills. 
U. Serves as an area for emotional release. 
^Thomas B. Anderson and Leroy C. Olsen, "Congruence of Self and 
Ideal-Self and Occupational Choices," Personnel and Guidance Journal, 
Vol. XLIV (October, 1963), pp. 171-176“ 
2 
Donald E. Super, "Vocational Adjustment Implementing a Self- 
Concept," Occupations, Vol. XXI (1931), pp. 88-92. 
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5. Affects a changed concept of the group and the 
self. 
6. Results in improvement in social and inter¬ 
personal relationships.^ 
Group counseling is often believed to be the most feasible tool 
available to the counselor in reaching the difficult or disturbed stu¬ 
dent, especially adolescents, according to Combs, et al in their study 
"Group Counseling: Applying the Technique." Group counseling, the 
authors state, capitalizes on the peer group identification. This is 
a social process in which the persons involved approach problems at 
their own speed and may explore their own problems or express opinions 
2 
about similar ones. 
In forming a group, counselors must exercise care. Even though 
members of a group have a common problem, the counselor must make certain 
that there are various levels or degrees of that problem represented in 
the group—there must be mild as well as severe evidence of a particular 
problem. 
The authors emphasize that group counseling is not an art known 
only to a few practitioners who possess unique skills and talents. Group 
counseling is a technique that is effective and highly efficient, utiliz¬ 
ing the counselor's time and energy. Most important, it is a technique 
which lies well within the capabilities of the perceptive school counsel¬ 
or.^ 
Group methods of counseling have been at once a great hope and a 
^Edward ¥. Glanz, Groups in Guidance (Boston: Allyn and Bacon, 
Incorporated, 1962), pp. 275-285. 
p 
Charles F. Combs, et al., "Group Counseling: Applying the Tech¬ 
nique," The School Counselor, Vol. XI (October, 1963), p. 12. 
3Ibid., pp. 16-18. 
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great disappointment, in the opinion of Leo Goldman. Economy of time 
was one of the hoped-for advantages, especially in schools, where case 
loads almost universally are too large. But group methods of counseling 
seem to have experienced many failures. The reasons given for failure 
are many: lack of interest or ability on the part of group leaders, 
inadequate supervision of leaders, and groups that are too large. 
Goldman expresses the opinion, based on his observation, that the 
failure in many instances seems to have been a lack of understanding of 
content and process. He holds that the process has often not been suit¬ 
able to and for the group under investigation.^ 
An interesting report, "The Effects of Short-Term Group Counseling 
on Prospective Counselors," is given by Gadza and Ohlsen. These authors 
experimented with a group of prospective counselors enrolled in either 
a graduate course in group guidance techniques or one of the three sec¬ 
tions of a course on principles and practices in counseling taught at 
the University of Illinois during the summer session of 1958. 
After interpreting all data, the investigators came to the con¬ 
clusion that short-term group counseling is ineffective in improving 
the mental health of essentially normal individuals. However, a quali¬ 
fying point of some significance was added by the researchers who offered 
the sobering thought that the instruments used in this study or in other 
similar research for that matter, may not be capable of detecting the 
changes that essentially normal persons make during counseling. 
Leo Goldman, "Group Guidance: Content and Process," The Per¬ 
sonnel and Guidance Journal, Vol. XL, No 6 (February, 1962), p. 5l8. 
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The authors felt that they had evidence of the value of group 
counseling when a majority of the clients reported that they were hap¬ 
pier individuals and better able to relate to others as a result of the 
experience, and a couple began to re-evaluate whether they should be¬ 
come counselors.'*' These findings offer some proof that short-term group 
counseling may affect behavior. 
 1  
George Gazada and Merle Ohlsen, "The Effects of Short-Term Group 
Counseling on Prospective Counselors," The Personnel and Guidance Journal, 
Vol. XXXIX, No. 8 (April, 1961), pp. 633-63U. 
CHAPTER II 
PRESENTATION AND INTERPRETATION OF DATA 
Introductory statement.—During the fall semester of the school 
year 196U-65, eighty-one boys with known dropout records applied for re¬ 
admission to the Booker T. Washington High School. Their records were 
of such nature that a list of their names was circulated, along with a 
stipulation directing them to the principal's office before acceptance 
for registration. From this group, thirty boys with the highest dropout 
rate were interviewed and indicated willingness to participate in this 
investigation. These young men form the experimental group for this 
study. 
In attempting to satisfy the purposes of the investigation, it was 
considered necessary to equate the experimental group of subjects on cer¬ 
tain dimensions which appeared to exert some influence upon adjustment 
to school with a control group. 
An attempt was made to equate each of these selected males with a 
male whose vital statistics, achievement levels, socio-economic status 
and intelligence quotients were the same or very similar. This second 
group of males also expressed willingness for participation in this study. 
They form the control group. Parental consent for the boys to participate 
in the study was secured either from a home visit or by telephone. 
The purpose of this chapter is to present and interpret the data 
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derived from the California Test of Personality, Intermediate Form AA 
and Intermediate Form BB; the cumulative folders; a self-concept check 
list taken largely from Adolescent Attitudes Toward Academic Brilliance 
1 
by Abraham J. Tannenbaum; Part II of the Lee-Thorpe Occupational Interest 
Inventory; and the Mooney Problem Check List, Junior High School Form, 
for thirty male students categorized as "re-dropouts" and referred to as 
the experimental group, and thirty male students with no dropout history, 
referred to as the control group. These instruments were administered 
prior to and after a six weeks period of group counseling in which the 
experimental group engaged. 
The groups—experimental and control—were equated relative to: 
a. Age 
b. Sex 
c. Reading Grade Level 
d. Arithmetic Grade Level 
e. Intelligence Quotients 
The writer was concerned with the significance of or lack of sig¬ 
nificance of the differences between the mean scores on each of the se¬ 
lected instruments, both as an over-all consideration and the various 
divisions of the test. The five per cent level of confidence was used 
to determine significance. 
All data are presented in the order which seems most appropriate 
to the realization of the purpose of the study. The specific purposes 
were to determine the following: 
Abraham J. Tannenbaum, Adolescent Attitudes Toward Academic 
Brilliance (New York: Teachers College, Columbia University, 1962), 
pp. 27-3U. 
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1. To ascertain the significance of the difference in self- 
concept scores for a group of thirty male students classed 
as "re-dropouts" before and after a six-weeks program of 
group counseling. 
2. To ascertain the effects of a six-weeks period of group 
counseling upon the school attendance of these thirty 
students. 
3. To determine the significance of the difference in personal, 
social and total adjustment scores for these thirty males 
before and after six weeks of group counseling. 
U. To ascertain the effects of six-weeks period of group 
counseling upon the level of the occupational interests of 
these thirty male students. 
5. To identify changes which occur in the self perceptions 
of problem areas by the thirty male students after a six- 
weeks period of group counseling. 
6. To determine the extent to which changes which occurred 
in the thirty male students subjected to group counseling 
differed from changes occurring in an equated group of 
thirty male students who did not experience group counsel¬ 
ing. 
General characteristics of the subjects.—The general characteris¬ 
tics of the experimental and control groups are shown in Tables 1 and 2, 
respectively. The tables show the subjects by numbers with their chrono¬ 
logical ages, actual grade levels, intelligence quotients, reading grade 
levels, arithmetic grade levels and number of days absent from school 
during the previous academic year, 1963-6U. The tables also show the 
means and standard deviations for the two groups. 
Table 3 shows the comparison of the means for the two groups on all 
the variables upon which the groups were equated. 
Inspection of the three tables reveals that the two groups of sub¬ 
jects did not differ significantly on the variables of chronological age, 
intelligence quotient, reading grade level, arithmetic grade level and 











































15 10 98 6.0 5.9 15 
17 10 7U U.i U.7 117 
17 11 72 U.U 5.U 97 
17 12 8U U.5 U.7 88 
15 10 83 5.9 5.6 20 
16 10 92 5.0 7.3 2U 
17 11 76 U.5 U.7 7U 
17 11 79 U.li 5.1 115 
16 10 76 5.5 5.9 3U 
16 10 85 U.i U.7 38 
17 10 82 U.8 U.6 30 
17 10 99 5.2 6.2 51 
16 10 80 5.1 U.8 UU 
17 12 91 U.li U.2 75 
17 11 85 5.5 5.0 85 
17 10 68 5.6 U.2 22 
18 12 80 5.5 5.3 32 
18 11 67 U.3 U.U 75 
19 11 87 5.5 6.8 81 
17 12 91 5.3 5.0 73 
17 10 85 5.1 U.9 106 






 5.5 123 
16 10 83 5.5 6.2 59 
16 10 79 ii.l; 5.6 61 
16 10 88 5.6 6.U 6U 
17 10 81i 5.5 5.8 6l 
17 10 82 5.5 5.o 39 
16 10 71 U.li U.U UU 
17 9 88 5.U 6.1 33 
16 10 91 6.2 6.1 6U 
16.7 10.5 82.U 5.o 5.U 61.U 
.82 .28 2.U 1.17 .1U6 31.0 
30 
TABLE 2 











1 16 10 75 i+.5 5.1+ 8 
2 16 9 77 3.3 l+.o 9 
3 15 10 78 1+.1+ 5.6 . 6 
h 16 10 71 3.1+ 5.9 . 5 
5 16 10 80 1+.5 5.8 0 
6 17 12 78 l+.l 1+.8 6 
7 16 9 82 5.9 6.2 12 
8 16 9 68 3.5 5.5 18 
9 16 11 75 1+.2 5.0 25 
10 16 10 70 1+.3 5.1 6 
11 16 11 82 5.6 5.6 0 
12 17 10 76 1+.7 l+.o 10 
13 17 11 80 i+.l 5.6 9 
11+ 17 11 78 5.1+ 5.1+ 10 
15 16 11 79 l+.l 3.1 8 





17 17 10 81+ l+.l 5.2 1 - 
18 15 10 79 5.1 6.1 0 
19 16 10 89 5.3 5.3 1 
20 16 10 91 5.1 5.8 10 
21 16 10 70 3.7 l+.o 1+ 
22 15 9 71+ 5.8 5.8 18 
23 16 10 79 5.3 6.2 11 
21+ 19 11 78 1+.7 5.1+ 81+ 
25 16 10 95 5.9 6.1 67 
26 15 9 92 6.3 5.5 7 
27 16 10 88 6.2 6.3 5 
28 15 9 87 5.2 6.0 2 
29 17 11 80 5.5 5.9 10 
30 16 10 83 6.2 5.9 55 
Mean 16.1 10.1+ 82 1+.8 5.1+ 13.9 
Standard 







• .75 21 
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TABLE 3 
A SUMMARY OF THS GENERAL CHARACTERISTICS OF THE GROUP 
Age Grade Level I. Q. Reading Arithmetic Days Absent 
Control 16.1 IO.U 82.0 U.8 5.k 13.9 
Experimental 16.7 io.5 82.lt 5.0 5.k 6l.k 
Mean Difference .6 .1 .k .2 0.0 U7.5 
Standard error of 
the difference between 
means 2.là 1.73 I.ILO .255 .087 6.93 
Fisher's "t" .02k .058 .285 .785 .015 6.86->!- 
■^Significant at the 5 per cent level of confidence 
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effort was made to equate the two groups on the basis of number of days 
present. The absence of a statistically significant difference on this 
variable suggests that school attendance is probably a function of some 
or all of the other variables upon which the two groups were equated. 
It may be concluded that the fact that the two groups did not differ 
significantly indicates that both groups of subjects were derived from 
the same general population. 
Occupations of parents of the experimental group.—Table U presents 
the occupational status of the parents of the subjects of the experimental 
group. Occupations are classified as skilled, unskilled, semi-professional 
and professional. These classifications were selected by the researcher 
after an inspection of the actual work performed by the parents. Un¬ 
skilled occupations included fourteen mothers and nine fathers; skilled 
work was considered to include one mother and thirteen fathers; semi-pro¬ 
fessional refers to one mother and no fathers; professional occupations 
represented in the group were no mothers and one father. Any parent who 
was not working at the time the study was conducted was classed as un¬ 
employed and parents who were absent from homes where the remaining spouse 
indicated that the break was more or less permanent were classified as 
"no father" or "no mother." 
Scrutiny of Tables U and 5 reveals that unemployment was much greater 
among the parents of the experimental group. 
Occupations of parents of the control group.—Data pertaining to the 
occupational status of parents for the control group are presented in 
Table 5>. For the thirty male components of this group it shows that there 











OCCUPATIONS OF THE PARENTS OF THE EXPERIMENTAL GROUP 














































































































Subject Parents Unemployed Unskilled Skilled Semi-Professional Professional 
10 Mother 0 1 0 0 0 
No Father 0 0 0 0 0 
11 Mother 0 1 0 0 0 
No Father 0 0 0 0 0 
12 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
13 Mother 0 1 0 0 0 
Father 0 0 1 0 0 
iu Mother 1 0 0 0 0 
Father 0 1 0 0 0 
13 Mother 0 0 1 0 0 
No Father 0 0 0 0 0 
16 Mother 0 1 0 0 0 
Father 0 0 1 0 0 
17 Mother 0 0 0 1 0 
Father 0 1 0 0 0 
18 Mother 0 0 0 1 0 
Father 0 0 1 0 0 
19 Mother 0 1 0 0 0 
No Father 0 0 0 0 0 
TABLE ij.—Continued 
Subject Parents Unemployed Unskilled Skilled Semi-Pro fe s sional Professional 
20 No Mother 0 0 0 0 0 
Father 0 1 0 0 0 
21 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
22 Mother 0 0 1 0 0 
No Father 0 0 0 0 0 
23 Mother 0 1 0 0 0 
No Father 0 0 0 0 0 
2b Mother 0 1 0 0 0 
Father 0 0 1 0 0 
25 Mother 1 0 0 0 0 
Father 0 1 0 0 0 
26 Mother 1 0 0 0 0 
Father 0 0 0 0 1 
27 Mother 0 1 0 0 0 
Father 0 1 0 0 0 
28 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
TABLE U—Continued 
Subject Parents Unemployed Unskilled Skilled Semi-Professional Professional 
29 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
30 Mother 0 1 0 0 0 
Father 0 0 1 0 0 
Total Number 
of Mothers 29 13 lU 1 l 0 
Per Cent of 
Mothers U3.3 U3.3 U6.8 3.3 3.3 
0.0 
Total Number 
of Fathers 0 9 13 0 1 
Per Cent of 
Fathers 0.0 30.0 U3.3 0.0 3.3 
TABLE 5 
OCCUPATIONS OF THE PARENTS OF THE CONTROL GROUP 































































































































Subject Parents Unemployed Unskilled Skilled Semi-Professional Professional 
10 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
11 Mother 0 1 0 0 0 
No Father 0 0 0 0 0 
12 Mother 0 0 0 0 1 
No Father 0 0 0 0 0 
13 Mother 1 0 0 0 0 
Father 1 0 0 0 0 
Hi Mother 1 0 0 0 0 
Father 0 0 1 0 0 
15 Mother 1 0 0 0 0 
Father 0 0 0 0 1 
16 Mother 0 0 0 1 0 
Father 0 1 0 0 0 
17 Mother 0 1 0 0 0 
Father 0 0 1 0 0 
18 Mother 0 0 0 0 1 
Father 0 0 0 1 0 
19 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
TABLE 5—Continued 
Subject Parent Unemployed Unskilled Skilled Semi-Professional Professional 
20 Mother 0 1 0 0 0 
Father 1 0 0 0 0 
21 Mother 1 0 0 0 0 
No Father 0 0 0 0 0 
22 Mother 0 1 0 0 0 
No Father 0 0 0 0 0 
23 Mother 1 0 0 0 0 
Father 0 1 0 0 0 
2k Mother 0 l 0 0 0 
Father 0 1 0 0 0 
25 Mother 0 1 0 0 0 
Father 0 0 1 0 0 
26 Mother 1 0 0 0 0 
Father 0 0 1 0 0 
27 Mother 1 0 0 0 0 
Father 0 1 0 0 0 
28 Mother 0 0 0 0 1 
Father 1 0 0 0 0 
TABLE 5—Continued 
Subject Parents Unemployed Unskilled Skilled Semi-Professional Professional 
29 Mother 1 0 0 0 0 
No Father 0 0 0 0 0 
30 Mother 1 0 0 0 0 
No Father 0 0 0 0 0 
Total Number 
of Mothers 30 111 11 0 2 3 
Per Cent of 
Mothers U7.00 37.00 0.0 6.00 10.00 
Total Number 
of Fathers 20 h 7 7 1 1 
Per Cent of 
of Fathers 13.66 23.33 23.33 3.33 3.33 
U2 
in this table that there is no mother in one home, or a percentage of 
3.3. 
The parents represented in Table 5 are gainfully employed in 
unskilled, skilled, semi-professional and professional jobs. The table 
also shows the number and percentage of parents unemployed at each job 
level. 
Percentage information concerning the employment status for mothers 
of the experimental groups includes: unemployed, U3.3; unskilled, U6.0; 
skilled, 3.3; semi-professional, 3.3; and professional, 3.3. 
The table further shows the distribution of fathers in per cents 
in the several occupational classifications: unemployed, 0.0; unskilled, 
30.1; skilled, U3.3; semi-professional, 0.0; and professional, 3»3« As 
stated previously, 23.3 per cent of the homes in the control group have 
no fathers. 
Characteristics of subjects as revealed by the pre-tests.—The 
California Test of Personality — This test was administered to both 
groups. The data derived from the statistical treatment of the scores 
showed that there were significant differences between the groups on most 
of the various subtests that undergird the personal adjustment scores. 
The mean scores for the two groups on the personal adjustment por¬ 
tion of the California Test of Personality and Fisher's "t" scores are 
shown in Table 6. These data reveal that at the beginning of the experi¬ 
ment, the control and experimental groups did not differ significantly 
on the components pertaining to Self Reliance and Withdrawing Tendencies. 
These two groups showed significant differences on Sense of Personal 
Worth, Feeling of Belonging, and Nevous Sumptoms. When the scores on 
TABLE 6 




















Means 6.0 6.0 5.9 5.7 7.U 7.3 37.7 
Control Group 
Means 7.5 11.79 11.53 13.85 7.0 12.1*9 51.5 
Difference Between 
Means 1.5 5.79 5.63 8.15 •U 5.19 13.80 
Fisher's "t" .885 7.5U* 1.87* 9.95* .53U 5.U7* 3.16* 
■«•Significant at the 5 per cent level of confidence 
uu 
the components of Personal Adjustment are combined to procure a total 
personal adjustment score, it is found that the control and experimental 
groups differed significantly. 
The means and Fisher's "t" for the control and experimental groups 
on the social adjustment section of the California Test of Personality 
appear in Table 7. An appreciable difference in significance is shown in 
all areas of the sub-tests. The most significant differences were on 
the sub-tests pertaining to self-reliance and community relations. Like¬ 
wise, in combining all of the results of the sub-tests for a total score, 
there is a significant difference in the two groups. 
Mooney Problem Check List.—Presented in Table 8 are the data as 
indicated by scores of the subjects of the two groups on the Mooney Prob¬ 
lem Check List. The items of this check list include: health and physi¬ 
cal development, school, home and family, money, work, the future, boy 
and girl relations, relations to people in general and self-centered con¬ 
cerns. This check list was used in an effort to determine if differences 
were indicated in the concepts held by the two groups relative to the 
kinds of problems or needs of the two groups. This determination was 
ascertained through differences in problem areas checked. 
As Table 8 shows, the two study groups differed significantly in 
each of the test areas previously listed. More of the members of the 
experimental group revealed concerns by means of the number of checks 
in areas 1, h and 7. These areas purport to show concerns relative to 
health and physical development; money, work and the future and self- 
centered concerns. The highest number of items checked by the control 
group lies in the areas of school, money, work and the future and self- 
TABLE 7 
DISTRIBUTION OF SOCIAL ADJUSTMENT MEAN SCORES ON THE CALIFORNIA TEST OF PERSONALITY 














Means 3.9 3.6 3.9 3.U 3.1 3.7 21.8 
Control Group 
Means 8.8 7.7 7.5 7.5 7.8 8.5 U8.0 
Difference Between Means h.9 u.1 it.6 U.i U.7 U.8 26.2 
Fisher's "t" 
* 
10.23- 9.17* 7.18* 6.65* 8.0U* 9.23* 9.26* 
Significant at the 5 per cent level of confidence 
TABLE 8 











Boy and Girl to People Centered 
Relations in General Concerns 
Experimental Group 2.5 1.9 1.3 3.7 1.9 1.9 2.6 
Control Group 3.6 6.0 3.0 7.7 3.0 3.9 U.5 
Difference Between 
Means 1.1 U.l 1.7 h.O 1.1 2.0 1.9 
Standard Error of the 
Means Difference .520 .889 .1*80 .81*3 .520 .678 .71)i 
Fisher's "t" 2.12 U.6l* 3.5U* U.7U* 2.12* 2.95* 2.66* 
-«-Significant at the 5 per cent level of confidence 
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centered, concerns. The number of items checked in each of the seven test 
areas heavily favored the control group. This may indicate a greater 
awareness of existing concerns among members of the control group or 
that these concerns did not exist among the experimental group to the 
degree necessary for cognizance. 
The Lee-Thorpe Occupational Interest Inventory.—Part II of the 
Lee-Thorpe Occupational Interest Inventory was administered to both groups. 
This part of the test is designed to discriminate among takers as to the 
degrees of finality in their decisions about work. The 30th percentile 
on the scale is adjudged to be the beginning level of significance in 
terms of clear-cut occupational choices. 
The writer's decision to use this section of this test eminated 
from a need to obtain answers to these questions: If the desire to work 
rather than the need to work is the reason for school leaving, how well 
is this group organized in terms of career choices? How does their level 
of organization compare with the organizational level of the equated 
group? 
Data in Table 9 show the testing results. While both groups scored 
above the level of significance in occupational choices as determined by 
the inventory, the control group's scores were higher but not signifi¬ 
cantly so. It appears from these data that the experimental group was 
as undecided about work goals as the control group. 
The standard error of the means for the control group is 1.32, 
while that for the experimental group is 2.33* An observation of these 
differences in the standard error of the means shows that there is no 
significant difference between the two groups. 
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TABLE 9 
DISTRIBUTION OF MEAN SCORES ON PART II OF THE LEE-THORPE OCCU¬ 
PATIONAL INTEREST INVENTORY 
Control Group Experimental Group 
Mean 61.0 56.0 
Standard Deviation 7.11+ 12.6 
Mean Difference 5.00 
Fisher's "t" 1.76 
The self-concept check list for the control group.—Table 10 pre- 
sents the data determined from the self-concept check list for the thirty 
males of the control group. The numbers in the table show the per cent 
of subjects who checked the characteristics as often, sometimes, and 
never. The writer arbitrarily chose responses of 1+0 per cent or more as 
significant. 
Significant "often" responses of 1+0 per cent or more given by the 
control group include: good sport - 62.5; kind - 62.5; nice looking - 
56.2; obedient - lj.6.5; have good manners - 68.8; like school - 59.U; 
pleasing personality - 56.3; take responsbility - 68.8; have much fun - 
90.7; take critician well - 50.0; stable - 50.0; realistic - 59.1+; re¬ 
liable - 71.9; relaxed - 68.8; jolly - 1+6.9; unselfish - 1+0.6; anxious - 
1+3.7; happy at home - 65.6; and stick with a friend - 59.3. The remainder 
of the items have less than forty per cent "often" responses. 
The "sometimes" responses with a score of more than forty per cent 
were: like school - 1+0.6; dress well - 56.3; take criticism well - 1+0.6; 
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TABLE 10 
PERCENTAGE OF CONTROL GROUP DESIGNATING TRAITS ON SELF-CONCEPT CHECK LIST 
Trait Often Sometimes No Omitted 
1. Nervous 




6. Nice looking 
7. Obedient 
8. Have good manners 
9. Creep 
10. Like school 
11. Dress well 
12. Pleasing personality 
13. Take responsibility 
ll*. Can't get a date 
15. Have much fun 
16. Talk about people behind their backs 


















33. Gang membership 
36. Anxious 
37. Easy-going 
38. Have many friends 
39. Happy at home 
IiO. Stick with a friend 
31.3 25.0 1*0.6 3.1 
62.3 25.0 9.1* 3.1 
13.6 31.3 1*0.6 12.5 
21.8 31.3 28.2 18.7 
62.3 31.3 3.1 3.1 
56.2 25.0 6.3 12.5 
1*6.5 37.5 6.3 9.7 
68.8 28.1 0.0 3.1 
18.7 15.6 53.2 12.5 
59. U 1*0.6 0.0 0.0 
3U.3 56.3 6.3 3.1 
56.3 37.5 3.1 3.1 
68.8 25.0 3.1 3.1 
37.5 9.1* 5o.o 3.1 
90.7 3.1 3.1 3.1 
6.3 25.0 62.1* 6.3 
50.0 1*0.6 6.3 3.1 
50.0 28.2 18.7 3.1 
59.1* 15.6 18.7 6.3 
37.5 37.5 12.5 12.5 
37.5 1*3.7 12.5 6.3 
71.9 25.0 0.00 3.1 
37.5 1*3.7 6.3 12.5 
8.1* 31.3 1*3.7 15.6 
15.6 28.1 50.0 6.3 
68.8 18.7 9.1* 3.1 
6.3 31*.3 53.1 6.3 
18.7 1*0.6 37.6 3.1 
12.5 21.8 1*7.0 18.7 
3l*«l* 5o.o 12.5 3.1 
12.5 31.2 53.2 3.1 
9.1* 31.2 5o.o 9.1* 
1*6.9 31*.3 9.1* 9.1* 
1*0.6 15.6 37.5 6.3 
21.8 3.1 68.8 6.3 
1*3.7 37.5 9.1* 9.1* 
3l*.l* 53.1 9.1* 3.1 
31.2 6.3 56.2 6.3 
65.6 25.0 6.3 3.1 
59.3 31*.1* 0.0 6.3 
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enthusiastic - U3.7; clear thinking - H3.7; argumentative - U0.6; confus¬ 
ed - 50.0; and easy going - 53.1 per cent. Other "sometimes" scores fall 
below forty per cent. 
Data are also presented for the traits checked "no" by the control 
group. The responses above forty per cent are as follows: nervous - 
I4.O.6; dull - I4.O.6; creep - 53.2; can’t get a date - 50.0; talk about 
people behind their backs - 62.U; immodest - Ü3.7; reckless - 50.0; 
mischievous - 53.1; restless - U7.0; hard-headed - 53.2; moody - 50.0; 
gang membership - 68.8; and have many friends - 56.2. These data suggest 
that most of the undesirable traits have "never" responses. One desir¬ 
able trait, "have many friends" has negative responses above forty per 
cent. 
The percentage of the subjects omitting items on the test is neg¬ 
ligible, as shown by the data. 
The self-concept check list for the experimental group.—Data are 
presented in Table 11 for self-concept scores for the experimental group, 
also comprised of thirty males. Responses for the forty traits of the 
check list are shown in percentages in this table. 
Again the responses above forty per cent are regarded as signifi¬ 
cant. These data, derived from "often" checks are: nervous - 60.5; shy 
- 50.0; nice looking - 70.0; have good manners - 50.0; can't get a date - 
66.6; reckless - 50.0; mischievous - 50.0; argumentative - 67.0; restless 
70.0; confused - 59.3; hard-headed - 65.6; jolly - I4.O; anxious - 66.0; 
easy-going - UI4..O; and stick with a friend - 63.7. 
The data in the table also reveal the "sometimes" responses of the 
experimental group. The traits that have scores of forty per cent or 
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TABLE 11 
PERCENTAGE OF EXPERIMENTAL GROUP DESIGNATING TRAITS ON SELF-CONCEPT CHECK LIST 
Traits Often Sometimes No Omitted 
1. Nervous 




6. Nice looking 
7. Obedient 
8. Have good manners 
9. Creep 
10. Like school 
11. Dress well 
12. Pleasing personality 
13. Take responsibility 
1^. Can't get a date 
15* * Have much fun 
16. Talk about people behind their backs 


















35. Gang membership 
36. Anxious 
37. Easy-going 
38. Have many friends 
39. Happy at home 
iiO. Stick with a friend 
60.5 22.0 15.5 2.0 
20.0 26.0 26.0 22.0 
16.6 16.6 60.0 6.8 
5o.o 33.3 13.7 3.0 
20.0 60.0 8.0 12.0 
70.0 12.0 15.0 3.0 
20.0 60.3 19.7 0.0 
5o.o 20.0 30.0 0.0 
33.0 36.9 20.0 10.1 
6.0 2k»k 66.6 3.0 
3.0 27.1 56.1 13.8 
25.U 26.6 33.0 15.0 
6.6 65.Ii 25.0 3.0 
66.6 17.1 16.3 0.0 
16.7 20.1 60.2 3.0 
33.3 27.0 33.3 6.U 
30.0 1*0.0 30.0 0.0 
20.1 26.9 50.0 3.0 
17.0 50.0 30.0 3.0 
30.0 60.1 6.9 3.0 
26.0 33.3 37.6 3.1 
25.0 55.0 17.0 3.0 
13.0 5o.o 30.0 7.0 
9.1 5o.o 37.9 3.0 
50.0 25.0 25.0 0.0 
31.1 33.3 35.7 0.0 
50.0 17.0 30.0 3.0 
67.0 30.0 3.0 0.0 
70.0 10.0 17.0 3.3 
59.3 3U.U 0.0 6.3 
65.6 25.0 6.3 3.1 
3U.U 53.1 9.h 3.1 
Uo.6 15.6 37.5 6.3 
35.0 21.2 37.5 6.3 
3.0 6.0 81.0 10.0 
66.0 10.5 lit.O 9.5 
UU.O 37.2 15.7 3.1 
33.0 33.0 3U.0 0.0 
10.00 5o.o 37.0 3.0 
U3.7 ho.3 13.0 3.0 
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above in the "sometimes" responses are: kind - 60.0; obedient - 60.3; 
take responsibility - 65.U; take criticism well - UO.U; realistic - 
50.0; optimistic - 60.1j reliable - 55.0; clear-thinking - 50.0; im¬ 
modest - 50.0; moody - 53.1; happy at home - 50.0; and stick with a 
friend - U0.3. 
An analysis of the data reveals the percentage of negative respon¬ 
ses for the experimental group. The "no" responses above forty per cent 
are the following: dull - 60.0; like school - 66.6; dress well - 56.1; 
have much fun - 60.2; stable - 50.0; and gang membership, 81.0 per cent. 
Percentages of items omitted on the check list by these subjects 
were too small in number to be considered of consequence. 
The chi square test for significance was applied to the data ab¬ 
stracted from the pre-test of this self-concept check list. Chi square 
was found to be 12.32. A chi square this size enables us to reject the 
null hypothesis at the 5 per cent level of confidence and assume .that 
there is no real difference between group responses on this check list 
for the pre-test. Table 12 presents this data. 
TABLE 12 
A COMPARISON OF THE RESPONSES GIVEN BY THE EXPERIMENTAL AND CONTROL 
GROUPS ON THE PRE-TEST OF THE SELF-CONCEPT CHECK LIST 
Often Sometimes No Omitted Total 
Control Group h8h 3U7 286 83 1200 
Experimental Group kl2 388 330 70 1200 
Total 896 735 616 153 2U00 
Chi square — 12.32 
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Attendance.—The attendance of the students comprising the study 
groups was used as a part of the description of the groups. Students 
were not equated on this variable. It appears logical that the calibre 
of student who would match the age and academic performance of the ex¬ 
perimental group would also tend toward irregular school attendance. 
Table 13 shows the attendance picture of both groups. 
TABLE 13 
A COMPARISON OF THE ATTENDANCE RECORDS OF THE TWO GROUPS USED IN 
THIS STUDY 
Control Group Experimental Group 
Mean number of days absent 13.9 61. U 
Standard error of the mean 1.16 2.0 
Standard deviation 6.3 10.8 
The range of days absent for the control group was 0-67; for the 
experimental group 15-123. There are 180 days in a school year. From 
an inspection of the mean number of days absent for each group it is 
apparent that the experimental group attended school less than the con¬ 
trol group. 
The concept of the writer is that the group counseling sessions 
may be so structured as to cause the participants to become more aware 
of the importance of school attendance. This very awareness may reflect 
itself in improved attendance. Data in Table 13 show changes in the 
attendance pattern of the two groups. 
A description of the group counseling sessions.—At the end of the 
pre-test period, the experimental group concerned itself with six weeks 
of group counseling. These sessions were initiated and the span set with 
a view toward some intra-psychic perceptual alteration as a result of 
this experience in self-exploration. The thirty members were divided 
into three groups of ten students. Much care was given to the placement 
of students into these small groups. Effort was expended to match the 
smaller groups much the same as had been done for the total group, that 
is there was no significant difference between groups in the categories 
selected for equating the total group. One extra precaution was taken, 
however, in that no two individuals with known marked disruptive behavior 
patterns were placed in the same group. These groups were numbered one, 
two and three. Schedules were arranged by which each group met twelve 
times during the six-weeks counseling period. 
Groups one and two were the most productive in terms of verbal dis¬ 
course and enthusiasm. More resistance and hostility permeated group 
three by the end of the second week than was observed in either of the 
other two groups. Although real effort was expended to create an atmosphere 
that would allow freedom of interaction among the group members and pro¬ 
vide an opportunity for therapeutic gain, little was noted that could be 
pin-pointed as a socialization period during the first four group meetings. 
During this early phase of group development, the writer expected some 
revelation of individual characteristics through the verbal interplay 
among the members of the three groups. 
In discussion periods involving the total group, the writer had 
ascertained the fact that these males felt the teachers to be solely 
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responsible for their present plight. They, the teachers, had been un¬ 
sympathetic, often demanding and downright mean, according to the expres¬ 
sed conceptual framework of this group. This idea was repeatedly ex¬ 
pressed and examples cited as proof during the first two meetings of each 
of thesnaller groups. By the end of the second week top and bottom status 
relationships had polarized and were generally accepted among all of the 
group members. 
Problems discussed in Group One were mainly school related, although 
some of them were personal in nature. Rarely did any of these students 
discuss their homelife even after six weeks of regular meetings. When¬ 
ever such a problem was introduced, the observer noted that the group 
member opening the discussion would allude to "my old man,"... never 
"my mother." "Quitting school," its advantages and disadvantages was 
explored at greater depth than any of the other discussion topics. They 
concluded that whether one liked school or not, should not keep one away, 
as formal training is a "must" now. 
It is the contention of the writer that the most significant de¬ 
terminant of behavior is the perception of self and the environment. 
Further, the level at which one relates himself to an environment, which 
may or may not be the one of his choice, sets the limits for his personal 
and social performance. Accordingly, indirect attempts were made to 
force the students to focus upon themselves, to see themselves through 
their own eyes and the eyes of the various groups that compose their 
social environment. 
Questions relative to attitudes toward various community leaders 
were posed at the beginning of the fifth session in each of the smaller 
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groups. Tne first four sessions were unstructured. 
The fifth and sixth sessions centered around others aid other 
groups, and their probable evaluation of each group member. The Home 
and the Self was introduced as the discussion topic for the 7th - 9th 
meetings. It has been previously stated that there was noted reluctance 
to discuss the home and the life there. This is one reason for its late 
placement in the counseling series. Too, structuring came about only 
after a careful analysis of reactions of the groups up to the fifth 
session. The tenth, eleventh, and twelfth sessions were given over to 
discussions on possible employment with probable limits and to summations. 
A few members of Group two, isolated themselves from the main group 
for the first two sessions of their small group. This, apparently, had 
little effect upon the development of this group. These students seemed 
a bit more aware of the purpose for which their group existed—improved 
school attendance and increased realization that one acts in all capaci¬ 
ties as one sees himself and as one relates himself to that incident. 
Thqr were quiet for extended periods when it appeared that they were ex¬ 
periencing an awareness of the fact that nobody can be blamed, really, 
for the acts of another under normal circumstances5 that children from 
broken homes were not expected to follow a set pattern of behavior; nor 
can they be excused for overt, aggressive, anti-social acts solely be¬ 
cause of delinquent parents or other unfavorable environmental factors. 
Every student in the three sub-groups knew that formal training 
was needed for achievement, but they appeared not have thought of them¬ 
selves as achievers, therefore no need for school had been determined. 
The pattern of talk about "self" throughout the sessions was consistent 
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in that the apparent feeling expressed at the outset was that the teachers 
and others were responsible for whatever was happening. They themselves 
were innocent victims. But, during the middle sessions and toward the 
end, there was evidence from their expressions that there was still some 
uncertainty. 
Group three was the least productive sub-group. It did not seem to 
fully recover from an unsuccessful beginning. There was little evidence 
of seriousness, more bickering and hurt feelings. Attendance was good, 
but rapport was as well established as in the other two sub-groups. It 
appeared that there was defensive avoidance of personal involvement 
throughout the counseling series. More time was indicated for this group. 
The week following the termination of the counseling sessions aw 
was used as a retest period, the results of which follow. 
Characteristics of subjects as revealed by the post-tests—The 
California Test of Personality.—These data show that there were changes 
in the response patterns of both groups even though only the experimental 
group had been involved in the group counseling sessions. The difference 
between mean scores of each component of the Personal Adjustment scores 
was significant at the 5 per cent level of confidence. This difference 
still favored the control group. The combination of subtests which formed 
a total Personal Adjustment score also indicated a significant difference 
in inter-group responses. The most pronounced differences lie in the 
areas of Self Reliance scores and those pertaining to Feeling of Belong¬ 
ing. 
Changes in sizes of mean scores were noted for each subtest. The 
subtest on which the greatest change was observed was that pertaining 
to Withdrawing Tendencies. 
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The mean score and other statistics describing the performance 
of the two groups of students on the Social Adjustment portion of the 
California Test of Personality are shown in Table II*. The difference 
between mean scores on each subtest was highly significant. 
Since one specific purpose of this study is to note changes in 
the pretest and post-test scores, it may be well to note that even though 
scores on the Personal Adjustment portion were lower for the experimental 
group after counseling than before counseling, there was some slight im¬ 
provement in the scores on the Social Adjustment portion of the test. 
A loss in score points for the experimental group was observed for the 
subtest relative to Social Skills and Anti-Social Tendencies. An improved 
score was noted in all of the other components of the Social Adjustment 
part of the test. 
While the experimental group registered no score gains on any of 
the components of the Personal Adjustment division of the California 
Test of Personality, the control group showed gains on the two sub-tests 
that pertain to Self-Reliance and Withdrawing Tendencies. Areas of 
significant losses are shown in Table 21. 
The three greatest areas of score losses by the experimental group 
were those concerned with Feeling of Belonging, Withdrawing Tendencies 
and Nervous Symptoms. This change in scoring may or may not be due to 
the effects of the group counseling sessions as both groups showed some 
losses. 
The minus sign before a score indicates a decrease in scores on 
that sub-test and the post-test. 
The only component of Social Adjustment scores on which the experi¬ 
mental group showed more gain after counseling than the control group 
TABLE 11; 
A COMPARISON OF SCORES FOR THE EXPERIMENTAL GROUP FOR PERSONAL ADJUSTMENT ON THE 







Standard Error of 
Difference Between Means Fisher's "t" 
Self-Reliance 6.0 l*.o 2.0 .316 6.33* 
Sense of Personal 
Worth 6.0 3.7 2.3 .1*80 1*.79* 
Sense of Personal 
Freedom 5.9 3.7 2.2 .5h7 1*.02* 
Feeling of Belonging 5.7 3.2 2.5 .5U7 1+.55* 
Withdrawing Tendencies 7.0 ii.3 2.7 .361 7.1*8* 
Nervous Symptoms 7.3 U.5 2.8 .825 3.39* 
Total 37.7 23.7 ll*.0 2.98 1*.69* 
■^Significant at the 5 per cent level of confidence 
TABLE 15 
A COMPARISON OF SCORES FOR THE EXPERIMENTAL GROUP FOR SOCIAL ADJUSTMENT ON THE 







Standard Error of 
Difference Between Means Fisher’s "t" 
Social Standards 3.9 3.8 -.1 ,22k .UU6 
Social Skills 3.6 3.a -.2 .265 .75U 
Anti-Social Tendencies 3.9 3.6 -.3 .200 i.5o 
Family Relations 3.U 3.6 .2 .316 .633 
School Relations 3.1 3.6 .5 .265 1.88 g 
Community Relations 3.7 3.9 -.2 .265 .75U 
Total 21.8 22.0 -.2 1.U2 .iai 
TABLE 16 
A COMPARISON OF PRE-TEST AND POST-TEST SCORES ON THE CALIFORNIA TEST OF PERSONALITY 
FOR THE CONTROL GROUP IN SOCIAL ADJUSTMENT 
Pre-Test Post-Test Mean Standard Error of the 
























3.71+ .321 Total 1.2 
TABLE 17 
A COMPARISON OF PRE-TEST AND POST-TEST SCORES ON THE CALIFORNIA TEST OF PERSONALITY FOR 







Standard Error of 
Difference Between Means Fisher's "t" 





 • 2.16 
Sense of Personal 
Worth 11.79 8.3 3.1*9 .878 3.98 
Sense of Personal 
Freedom 11.53 8.2 3.33 .91*3 3.1*9 
Feeling of Belonging 13.85 9.9 3.95 .995 I*.l8 
Withdrawing Tendencies 7.0 7.6 .6 .888 .603 
Nervous Symptoms 12.1*9 9.7 2.79 .888 3.01* 
Totals 51.5 52.7 1.2 U.58 .153 
TABLE 18 
DISTRIBUTION OF PERSONAL ADJUSTMENT MEAN SCORES ON THE CALIFORNIA TEST OF PERSONALITY FOR THE 















Symptoms Total Scores 
Experimental Group I4.OO 3.70 3.70 3.20 b.30 H.30 23.70 
Control Group 8.90 8.30 8.20 9.90 8.60 9.70 32.70 
Difference Between 
Means U.90 U.60 U.50 6.70 3.30 3.2 29.00 
Standard Error of the 
Difference Between 





c— • 3.32 
Fisher's »t" 8.9U* 7.18* 6.86* 9.1*7* 3.73* 7.1*3* 8.7)4* 
TABLE 19 
DISTRIBUTION OF SOCIAL ADJUSTMENT SCORES ON THE CALIFORNIA TEST OF PERSONALITY FOR THE 













Experimental Group 3.8 3.1* 3.6 3.6 3.6 3.9 22.0 
Control Group 8.8 8.0 8.0 8.5 7.9 9.0 50.8 
Difference Between 
Means 5.0 1*.6 U.U U.9 U.3 5.1 28.8 
Standard Error of 
the Difference 
Between Means .1*1*7 .519 .71*2 .600 •5U8 .51*8 2.65 
Fisher* s **t" 11.19* 8.86* 5.93* 8.17* 7 • 81** 9.1*9* 10.87* 
-^Significant at the 5 per cent level of confidence 
TABLE 20 
SIGNIFICANCE OF AMOUNTS' OF GROUP LOSSES AND GAINS IN PERSONAL ADJUSTMENT ON THE 
CALIFORNIA TEST OF PERSONALITY 
Self 
Reliance 
Sense of Per¬ 
sonal Worth 








Control Group l.U -3.U9 -3.33 -3.95 .6 -2.79 1.2 
Experimental Group -2.0 -2.3 -2.2 -2.5 -2.7 -2.8 -1U.0 
Difference of Means -.6 -1.19 -1.13 -1.U5 -2.1 ' - .99 -12.8 
Standard Error of 
Difference of Means .226 1.00 1.00 1.70 1.00 1.00 5.39 
Fisher's "t" .266 1.19 1.13 8.52* 2.10* .99 2.18* 
■«•Significant at the 5 pen cent level of confidence 
- represents score point losses 
TABLE 21 
SIGNIFICANCE OF AMOUNTS OF GROUP LOSSES AND GAINS IN SOCIAL ADJUSTMENT ON THE 













Control Group 0.00 .3 .3 0.0 0.0 .3 1.2 
Experimental Group -.1 -.2 -.3 .2 .3 -.2 -.2 
Difference of Means -.1 -.1 -.2 .8 .3 .3 1.0 
Standard Error of 
Differences of Means .663 .686 .980 .834 .806 .733 .400 
Fisher's "t" .131 .146 .204 .936 .620 .398 2.30* 
•«•Significant at the 3 per cent level of confidence 
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was the one pertaining to School Relations. Small, but positive gain 
in scores was noted for the sub-test pertinent to Family Relations. 
Neither of these gains was significant, however. Score losses are re¬ 
ported on all other sub-test areas for the experimental group. 
Small but positive gains in scares are reported for the control 
group in each of the sub-test areas except the ones concerning Social 
Standards and School Relations. There was no score change on these two 
sub-tests. 
The Mooney Problem Check List.—Effort is expended here to observe 
or determine changes, or the lack of such, that occurred in markings 
of the various test areas by the components of the two study groups. 
Data presented in Table 22 show the relative sameness of the top scored 
problem areas for the two groups. The problem area indicated most fre¬ 
quently by both groups was that relative to Money, Work, The Future. 
The second most popular trouble area is School for both groups and the 
third is Self-Centered Concerns. While they are relative to Health and 
Physical Development had ranked among the top three for the experimental 
group before the six weeks of group counseling, it fell to fourth place 
for this group and it places fourth for the control group also. 
As it has been previously stated, the rank order for the top trouble 
areas are the same for both groups. The number of items checked under 
each heading overwhelmingly gives the advantage to the control group as 
the size of the Fisher's "t" indicates. Again the details with which 
the control group defined its problems could be indications of a deeper 
self knowledge or a desire to hide that which may be termed as personal 
concerns 
TABLE 22 


















Control Group 6.0 8.0 5.0 9.8 5.0 5.9 7.2 
Experimental Group 3.3 1*.3 3.1 5.1 2.8 3.6 3.8 
Difference Between 
Means 2.7 3.7 1.9 1+.7 2.2 2.3 3.1* 
Standard Error of 
the Difference 
Between Means .361 .806 .632 .711* .1*12 .520 .663 ! 
Fisher's "t" 7.1*8* 1*.59* 3.01* 6.58* 5.31** 1*.1*2* 5.13* 
■«•Significant at the 5 per cent level of confidence 
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Tables 23 and 2k show how the mean scores of each group on the 
pre-test compares with the mean scores computed for the post-tests. Data 
are presented in Table 25 that show significant changes in items checked 
by the control group in each test area except that of School and Boy and 
Girl Relations. These two headings fell short of a Fisher's "t" signi¬ 
ficant at the 3 per cent level by .Oh scores. 
Data presented in Table 2k show a significant decline in problems 
checked by the experimental group relative to Boy and Girl Relations 
and relations to people in general. Fisher's "t" for all of the other 
headings are positively significant at the 5 per cent level of confidence. 
These data point out the fact that the Self-Centered Concerns area ex¬ 
hibited the greatest amount of positive growth for the experimental group. 
Areas involving school and money were second and third, as listed. 
To further describe the test performance of these two groups, the 
Lee-Thorpe Occupational Interest Inventory was re-administered after 
six-weeks counseling period. The standard deviation for the control 
group was 7.5 and for the experimental group 13.2. The standard error 
for the controls was 1.39, while that for the expérimentais was 2.kk» 
Fisher's "t" for the control group was .260 and for the experimental 
group 1.05. Neither "t" is significant at the 5 per cent level of con¬ 
fidence. In other words, the increases observed in the mean scores may 
be due to chance factors. It may be well to note, however, that there 
is more variability among the members of the experimental group as indi¬ 
cated on this test than was observed on most of the others. 
Self-concept check list for the control group.—As aforestated, 
only items checked by at least forty per cent of the group were considered 
TABLE 23 







Standard Error of 
Difference Between Means Fiber's "t" 
Health and Physical 
Development 3.5 6.1 2.6 .510 5.09* 
School 6.0 8.0 2.0 1.00 2.00 
Home and Fanily 3.0 5.0 2.0 .686 2.92* 
Boy and Girl Relations 3.0 5.0 2.0 1.00 2.00 
Money, Work, the Future 8.0 10.0 2.0 •U90 h.o8* 
o 
Relations to People in 
General U.o 6.0 2.0 .7 9k 2.52* 
Self-Centered Concerns 5.o 7.0 2.0 .900 2.22-* 
^Significant at the 5 per cent level of confidence 
TABLE 2k 








Standard Error of 
Difference Between Means Fisher's "t" 
Health and Physical 
Development 2.5 3.3 0.8 .361 2.21* 
School 2.0 4.3 2.3 .102 5.57* 
Home and Family 1.5 3.2 1.7 .412 4.12* 
Money, Work, the Future 3.5 5.1 1.6 .361 4.43* 
Boy and Girl Relations 7.0 5.7 -1.3 .447 2.91* 
Relations to People 
in General 7.6 6.3 -1.3 .316 4.11* 
Self-Centered Concerns 2.5 8.0 5.5 .361 15.23* 
-^Significant at the 5 per cent level of confidence 
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TABLE 25 
COMPARISON OF THE LEVEL OF INTEREST SCORES ON THE LEE-THORPE 
OCCUPATIONAL INTEREST INVENTORY 
Control Group Experimental Group 
Before Counseling 61.0 56.0 
After Counseling 61.5 59.6 
Mean Difference .5 3.6 
Standard Error of the 
Difference Between Means 1.92 3.1*5 
Fisher's "t" .260 1.05 
for discussion. Table 26 presents data on the re-check for the self- 
concept list following six weeks of group guidance. The percentages 
of "often" "sometimes" and "no" responses are shown, as well as per¬ 
centages for items omitted. 
An analysis of the data reveals the following checks in the "often" 
category: good sport 65.5; kind 7l*.6j nice looking 57.5 j obedient 50.5, 
have good manners 70.3, like shool 65.6, dress well 1*0.2, pleasing per¬ 
sonality 59.1*, take responsibility 69.1, take criticism well 50.1, un¬ 
selfish 1*5.0, have many friends 1*1.2, happy at home 59.3, and stick with 
a friend 65.6. Other positive responses have scores less than forty 
per cent. 
Table 26 also presents percentages for "sometimes" responses on 
the re-check for the control group. Scores high enough for consideration 
include: nervous 1*3.7, obedient 1*7.2, dress well ILL.8, take criticism 
well U0.6, clear-thinking 1*3.7, reckless 1*0.7, argumentative 1*0.6, 
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TABLE 26 
PERCENTAGE OF CONTROL GROUP DESIGNATING TRAITS ON RE-CHECK OF SELF-CONCEPT LIST 
Trait Yes Sometimes No Omitted 
1. Nervous 




6. Nice looking 
7. Obedient 
8. Have good manners 
9. Creep 
10. Like school 
11. Dress well 
12. Pleasing personality 
13. Take responsibility 
ll*. Can't get a date 
15. Have much fun 
16. Talk about people behind their backs 


















35. Gang membership 
36. Anxious 
37. Easy-going 
38. Have many friends 
39. Happy at home 
1*0. Stick with a friend 
37.5 1*3.7 18.8 0.00 
65.5 29.1* 5.1 0.00 
10. k 12.5 7U.0 3.1 
25.0 25.0 50.0 0.00 
76. k 19.2 3.1 3.1 
57.5 25.0 17.5 0.00 
50.5 1*7.2 2.3 0.00 
70.3 26.1 3.6 0.00 
12.5 3.1 81.3 3.1 
65.6 31*.1* 0.00 0.00 
ho.2 1*1.8 18.0 0.00 
59.U 37.5 0.00 3.1 
69.1 25.0 5.9 0.00 
30.7 19.0 50.3 0.00 
91.0 5.9 3.1 0.00 
3.1 6.3 87.5 3.1 
50.0 1*0.6 6.3 3.1 
50.0 30.1 16.8 3.1 
60.0 15.5 2l*.5 0.00 
l*o.o 37.5 19.1* 3.1 
75.0 25.0 0.00 0.00 
U3.7 37.5 12.5 6.3 
37.5 1*3.7 12.5 6.3 
10.0 5.0 81.9 3.1 
6.3 1*0.7 53.0 0.00 
68.8 18.7 9.1* 3.1 
9.1* 31.2 59.1* 0.00 
6.3 1*0.6 50.0 3.1 
9.U 1*1.6 1*9.0 0.00 
3U.1* 50.0 15.6 0.00 
12.5 31.2 53.2 3.1 
9.1* 1*0.6 50.0 0.00 
50.0 1*0.5 9.5 0.00 
l*5.o 1*0.0 11.9 3.1 
23.9 3.1 73.0 0.00 
18.8 1*0.6 1*0.6 0.00 
31*. 1* 53.1 12.5 0.00 
1*1.2 1*6.3 12.5 0.00 
59.3 1*0.7 0.00 0.00 
65.6 28.1 6.3 0.00 
7U 
restless I4I.6, confused 50.0, moody, ^O.6, jolly I4O.5, unselfish lj.0.0, 
anxious I4O.6, easy-going 53.1, have many friends I46.3, and happy at 
home i|0.7 per cent. 
The negative responses of the thirty male subjects of the control 
group are as follows: dull 7U.0, shy 50.0, creep 81.3, can't get a date 
50.3, talk about people behind their backs 87.5, immodest 81.9, reckless 
53.0, mischievous 59.b, argumentative 50.0, restless U9.0, hard-headed 
53.2, moody 50.0, gang membership 83.0, and anxious U0.6. 
There was a very low percentage of omitted responses for the con¬ 
trol group. 
Self-concept check list for the experimental group.—The data on 
the percentage of the experimental group designating traits on the re¬ 
check of the self-concept list are presented in Table 27. 
The traits with "often" responses that come at or above the level 
of consideration are: good sports 62.5, kind 71.9, nice looking 68.8, 
obedient 60.0, good manners 71.9, like school U3.7, pleasing personality 
50.0, take responsibility 59.h, have much fun 68.8, take criticism well 
50.0, realistic 68.8, enthusiastic 56.3, reliable 59.U, restless I4.O.6, 
hard-headed lj.1.9, moody I4O.6, jolly 59.U, unselfish 62.5, anxious I4O.6, 
easy going U3.7, happy at home U5.7, and stick with a friend I46.5. 
The "Sometimes" responses of the experimental group on the re-check 
of the self-concept check list follow: nervous U5-1, pleasing personal¬ 
ity U6.9, can't get a date 143.7, take criticism well I4O.6, stable 56.3, 
optimistic U3.7, enthusiastic U0.5, clear-thinking U3-5, reckless 50.0, 
restless 50.6, confused 53.1, jolly I4O.6, happy at home I4O.3, and going 




PERCENTAGE OF EXPERIMENTAL GROUP DESIGNATING TRAITS ON RE-CHECK OF SELF-CONCEPT LIST 
Trait Yes Sometimes No Omitted 
1. Nervous 




6. Nice looking 
7. Obedient 
8. Have good manners 
9. Creep 
10. Like school 
11. Dress well 
12. Pleasing personality 
13. Take responsibility 
lk. Can’t get a date 
15. Have much fun 
16. Talk about people behind their backs 


















35. Gang membership 
36. Anxious 
37. Easy-going 
38. Have many friends 
39. Happy at home 
kO. Stick with a friend 
29.9 U5.1 25.0 0.00 
62.5 25.0 12.5 0.00 
6.3 25.0 62.it 6.3 
9.1) 3.1 62.5 3.1 
71.9 25.0 3.1 0.00 
68.8 21.8 3.1 3.1 
60.0 30.0 10.0 0.00 
71.9 25.0 0.00 3.1 
9.k 31.3 59.3 0.00 
k3.7 37.5 18.8 0.00 
37.5 37.5 25.0 0.00 
50.0 U6.9 3.1 0.00 
59. h 37.5 3.1 0.00 
37.5 U3.7 18.8 0.00 
68.8 25.0 3.1 3.1 
12.5 31.2 53.2 3.1 
50.0 itO.6 6.3 3.1 
3k.3 56.3 6.3 3.1 
68.8 28.1 3.1 0.00 
37.5 it3.7 18.8 0.00 
59.U 3it.it 3.1 3.1 
56.3 i+o.5 3.2 0.00 
16.5 it3.5 36.9 3.1 
9.it 9.it 81.2 0.00 
3it.U 50.0 15.6 0.00 
38.7 37.5 23.8 0.00 
21.8 3.1 68.8 6.3 
37.5 37.5 21.5 3.5 
iiO.6 50.6 8.8 0.00 
3it.it 53.1 9.it 3.1 
ill.9 20.1 3k.9 3.1 
itO.6 10.8 itO.6 9.2 
59.it itO.6 0.00 0.00 
62.5 31.3 3.1 3.1 
6.3 25.0 62.k 6.3 
ii0.6 50.0 9.k 0.00 
U3.7 itO.O lk.2 3.1 
25.0 itO.6 28.1 6.3 
it5.7 itO.3 11.9 3.1 
it6.5 itO.6 9.8 3.1 
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The negative responses for the experimental group on the re-check 
of the self-concept list likewise are presented in th© data in Table 27. 
The traits checked by forty per cent for "no” responses are: dull 7U.0, 
shy 50.0, creep 81.3, can't get a date 50.3, talk about people behind 
their backs 87.5, immodest 81.9, reckless U9.0, mischievous 59.h, argu¬ 
mentative 50.0, reckless 53.0, hard-headed 53.2, moody 50.0, gang member¬ 
ship 83.0, and anxious I4.0.7. 
Percentages were small for the items omitted by the experimental 
group on the re-cneck of the self-concept list. 
Attention was focused upon the change in placement of the forty 
items on the list and the personal or social nature of the items so 
checked. Listed below are the responses for both groups before and after 
counseling: 
The Experimental Group 
Before Counseling After Counseling 
1. Nervous — often sometimes 
2. Kind -- sometimes often 
3. Nice looking — often often 
U. Obedient -- sometimes often 
5. Have good manners — often often 
6. Like school — no often 
7. Take responsibility — 
sometime s often 
8. Have fun — no often 
9. Stable --no sometimes 
10. Realistic — sometimes often 
11. Optimistic -- sometimes sometimes 
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The Experimental Group 
Before Counseling After Counseling 
12. Clear thinking — sometimes sometimes 
13. Immodest — sometimes no 
Hi. Anxious — often sometimes 
15. Restless — often sometimes 
16. Reliable — sometimes often 





• Happy at home — sometimes often 





• Can1t get dates — often sometimes 
21. Reckless — often sometimes 
22. Mischievous — often no 
23. Hard-headed — often no 
2iu Moody — sometimes no 
25. Gang membership — no no 
26. Good sport — sometimes often 
27. Pleasing personality — sometimes often 
The Control Group 
Original Responses After Six Weeks 
1. Good sport — often often 
2. Reckless — no no 
3. Kind — often often 
U. Nice looking — often often 
5. Can't get dates — no no 
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The Control Group 
Original Responses After Six Weeks 
6. Have good manners — often often 
7. Creep — no no 
8. Like school — often often 
9. Dress well — sometimes often 
10. Pleasing personality — often often 
11. Take responsibility — often often 
12. Have fun — often often 
13. Talk about people behind 
their backs — no no 
1U. Take criticism well — often often 
13. Stable -- often often 
16. Reliable — often often 
17. Realistic — often often 
18. Relaxed — often often 
19. Gang membership — no no 
20. Confused — sometimes sometimes 
21. Happy at home -- often often 
22. Hard-headed — sometimes no 
23. Mischievous — no no 
21*. Moody — sometimes no 
23. Easy-going — sometimes sometimes 
26. Have many friends — no sometimes 
27. Stick with a friend — often often 
28. Dull — very low no 
29. Shy — very low no 
79 
The Control Group 
Original Responses After Six Weeks 
30. Immodest — very low no 
31. Argumentative — very low no 
32. Jolly — very low often 
Approximately 3k per cent of the experimental group accepted, the 
label of "creep." After the counseling session 39 per cent of this group 
refused this label. Eighteen or more than ?6 per cent of the 27 items 
stipulated as significant to the experimental group were checked differ¬ 
ently and more favorably in regard to the group after the counseling 
sessions. Two items, "pleasing personality" and "good sport" replaced 
percentage-wise "can't get a date" and "argumentative" as means of group 
description. 
Approximately 83 per cent of the items that the control group used 
to describe itself remained unchanged during the second administration of 
the check list. Five items: "dull," "shy," "immodest," "argumentative" 
and "jolly" not listed as important by this group originally, gained 
prominence to them on the second checking of the list. These items are 
felt by the writer to be more of a personal nature than social; the two 
added by the experimental group were more social in nature. 
TABLE 28 
A COMPARISON OF THE RESPONS S FOR THE EXPERIMENTAL GROUP ON THE 
PRE-TEST AND POST-TEST ON THE SELF-CONCEPT CHECK LIST 
Often Sometimes No Omitted Total 
Pre-Test 1*12 388 31*0 60 1200 
Post-Test 300 397 277 26 1200 
Total 912 783 617 86 21*00 
Chi square - 28.02 
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The application of the chi square test to the data from tile pre¬ 
test and post-test for the experimental group on the self-concept check 
list yielded a chi square of 28.02 which is significant at the 5 per 
cent level of confidence. This indicates a strong relationship between 
the responses given on the pre-test and post-test. The null hypothesis 
is rejected with positive assurance. 
TABLE 29 
A COMPARISON OF THE RESPONSES GIVEN BT THE EXPERIMENTAL AND CONTROL 
GROUPS ON THE POST-TEST OF THE SELF-CONCEPT CHECK LIST 
Often Sometimes No Omitted Total 
Control Group h93 361 330 16 1200 
Experimental 
Group 500 397 277 26 1200 
Total 993 758 607 U2 2U00 
Chi square — 17.08 
The chi square test was applied to these data to ascertain the 
significance of variance between the responses given on the check list by 
the experimental and control groups after the counseling period. A chi 
square of 17.08 resulted which is significant at the 5 per cent level of 
confidence. Hence, the null hypothesis of no relationship is rejected. 
The chi square test was applied to these data to ascertain the sig¬ 
nificance of variance between the responses given on the check list by 
the control group on the pre-test and post-test. Significant relation¬ 




A COMPARISON OF THE RESPONSES GIVEN BY THE CONTROL GROUP ON THE 
PRE-TEST AND POST-TEST OF THE SELF-CONCEPT CHECK LIST 
Often Sometimes No Omitted Total 
Pre-Test U8U 3U7 286 83 1200 
Post-Test U93 U361 330 16 1200 
Total 977 708 616 99 2I4.OO 
Chi square — U9.50 
TABLE 31 
A COMPARISON OF THE MEAN NUMBER OF DAYS ABSENT 
GROUP COUNSELING SESSIONS 
BEFORE AND AFTER 
Control Group Experimental Group 
Mean number of days absent 
before counseling session 13.9 61.u 
Mean number days absent after 
counseling session (12 weeks 
of attendance included) 15.8 60.2 
Mean difference 1.9 1.2 
Standard error of the difference 
between means 1.57 2.31 
Fisher's "t" 1.21 .519 
The standard error of the mean for the control group was 1.06 and 
for the experimental 1.15. The standard deviation for the control group 
was 5.75 and 6.20 for the experimental group. Fisher's "t" for both groups 
was not significant at the 5 per cent level of confidence. The observed 
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difference between means, though small, was positive for the experimental 
group and negative for the control group. 
CHAPTER III 
SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS, 
AND RECOMMENDATIONS 
Problem and methodology.—Over a period of years, the writer has 
had growing concern about the large number of students who have been 
school-leavers at Booker T. Washington High School. Many of these 
students have returned several times during their high school career, 
only to leave again. 
In studying this problem, it appeared to the writer that these 
feeble movements toward raising the level of formal training held by 
these students were actually moves toward the development of a more 
adequate self or a change in the image held of self. The length of 
tenure in school at any specific time, as the writer saw it, depended 
upon the self-concept of the student. The more positive the concept, 
the longer the student would remain in school. Much thought was given 
to the matter of whether a regulated or somewhat manipulated program 
oriented toward desirable group interaction could be planned and execut¬ 
ed as an aid in the evolvement of a more positive concept of self. The 
question also arose in the writer's mind as to whether the more positive 
self-concept would result in improved school attendance. 
The deep interest in this problem prompted an attempt to determine 
the effects of group guidance which was oriented toward improving the 
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self-concept upon the personal, social and total adjustment, as well 
as the school attendance of thirty male chronic dropouts. Further, 
the problem involved the task of comparing findings—both before and 
after a six-weeks group counseling period—relative to those dropouts 
with findings concerned with an equated group of thirty male students 
who had no dropout history. 
In order to gain the proper perspective, the related literature 
pertinent to the problem was surveyed. It was later summarised and 
abstracted for presentation in the proper form. 
For the purpose of accomplishing the desired goals that the writer 
had in mind, it was necessary to select two groups comprised of thirty 
students each who were willing to participate in the study. Those 
selected from the number of "re-dropouts" were designated as the ex¬ 
perimental group and were given the benefit of a six-weeks period of 
group counseling, while those with no dropout history were termed as 
the control group and were not exposed to group counseling. It was 
deemed most important to equate the two groups in regard to age, sex, 
reading grade level, arithmetic grade level, intelligence quotients, 
academic grade placement and occupation of parents. The cumulative 
folders were utilized to secure this information. 
The writer felt that it was likewise important in this study to 
ascertain the significance of the difference in self-concept scores for 
the thirty male students classed as "re-dropouts" before ani after the 
six-weeks program of group counseling and to determine the effects of 
this counseling upon the school attendance of the subjects involved in 
this experiment. It also seemed expedient to determine the significance 
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of the difference in personal, social and total adjustment of these 
thirty males in the experimental group before and after the group¬ 
counseling period. Other concerns that the -writer desired to resolve 
through this study included: to ascertain the effects of a six-weeks 
period of group counseling upon the level of the occupational interests 
of the components of the experimental group in view of the fact that 
work had so often been given as the excuse for dropping out of school; 
to identify changes which occurred in the self-perceptions of problem 
areas by the experimental students after the six-weeks period of group 
counseling; and to determine the extent to which changes which occurred 
in the thirty male students subjected to group counseling differed from 
changes occurring in an equated group of thirty male students who did 
not experience group counseling. 
In attempting to measure ary changes occurring, use was made of 
the California Test of Personality, a self-concept check list, the Lee- 
Thorpe Occupational Interest Inventory, Part II; and the Mooney Problem 
Check List, all of which were administered in the initial stage of the 
study. The first administration of these tests was followed by six 
weeks of group counseling for the experimental group. The thirty male 
members were divided into three smaller sections comprised of ten per¬ 
sons each, with each section being given the benefit of twelve counsel¬ 
ing sessions. Alternate forms of the same tests, where possible, were 
administered to the experimental and control groups following the coun¬ 
seling sessions. 
The group results were compared by employing statistical measures, 
which included means, standard deviation, standard error of the mean, 
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standard error of the difference between means, Fisher's "t" and the 
chi square of significance, with the latter being applied to data from 
the self-concept check list only. 
In planning this study, as has been previously stated, the writer 
hoped to determine the effects of a six-weeks period of group counseling 
upon the school attendance of the thirty members of the experimental 
group. To accomplish this goal, the attendance records of the two 
groups during the six-weeks experimental period and during a subsequent 
period of six weeks were compared. 
The collected data pertaining to the problem were compiled and 
presented in narrative and tabular form. Findings, conclusions, impli¬ 
cations and recommendations basic to the analysis of the data are given 
in this chapter. 
Summary of related literature.—The following sentence statements 
are intended to typify the related literature in summation: 
1. The dropout can be categorized as an individual who has 
not internalized that which is necessary to accept the 
schools and the schooling currently available. 
2. In perceiving himself, the dropout seems to feel that he 
does not fit in as other students do and evidently finds 
that the school program consists of very few activities 
which hold his interest. 
3. From the vast number of surveys made, it has largely been 
concluded that the early school leavers are more likely 
to be boys than girls, come more often from lower class 
groups, generally have below average intellectual ability, 
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usually come from parents 'who have had little formal 
education, and often feel that schooling is impractical 
since it does not prepare them for a vocation. 
U. Although the real causes for school leaving have not 
been definitely determined after many intensive and 
extensive studies, most authorities have come to general 
agreement that the main reasons are: going to work, 
marriage, parenthood, inability to learn successfully, 
joined armed services, family hardship, disciplinary, 
illness, immaturity, indifference, and others such as 
emotional disorders. 
5. The chronic dropout or "re-dropout" who has returned to 
school more than once to face the same situations that 
were basic causative factors for school leaving, seems 
by his return to indicate a degree of awareness that 
formal education is one of his needs. 
6. The nature and scope of the dropout problem is broad, 
broadening and is rapidly gaining depth. Each year 
more than 80,000 youths leave school before graduation 
who have I. Q.'s within the top 2^ per cent of the 
population. Eleven per cent of current dropouts have 
I. Q.'s of 110 or above. This loss in technical skill 
potential threatens the freedom and security of the 
nation. 
7. In regard to self-concepts, the perceptual field, re¬ 
ferred to by psychologists as the phenomenalogical 
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field, determines behavior, meaning that the situation 
to the behaver is as he sees it. 
8. The inadequate personality has a negative phenomenal 
self, with little or no capacity for acceptance of it, 
a low degree of identification with others; behavior 
that is rejected by others, which in turn is viewed as 
a threat to the self and intensifies negative behavior. 
9. Occupational choices are implementations of the self- 
concept. Negative behavior patterns are often formed 
because there was inability to derive a compromise 
between self and environmental variables which tend to 
set limits upon occupational choices. 
10. There is a positive relationship between the congruency 
of self and ideal-self and the achievement of successful 
adjustment. 
11. From a functional point of view, different selves may 
be used as the knowing self, the motivation self, the 
humanistic or semi-religious self, the self as organizer, 
the self as pacifier, and the self that is the voice of 
culture or purely a social agent. 
12. Group counseling serves to improve listening and observ¬ 
ing, promote group and individual understanding, develop 
problem solving skills, provide for emotional release, 
affect a changed concept of the group and the self and 
to improve social and interpersonal relationships. 
13. Group counseling is a technique which lies well within 
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the capabilities of the perceptive school counselor 
and is often effective and efficient in utilizing 
the counselor's time and energy. 
111. The two processes of group counseling are "instruction" 
and "development," with the latter being more preferable 
in view of the fact that it allows for freedom and per¬ 
missiveness of the group members and gives them the 
authority to make real choices. 
l£. Group methods of guidance and counseling have experi¬ 
enced many failures due to the lack of interest or 
ability on the part of teachers, inadequate supervision 
by teachers, groups that are too large and other reasons, 
including lack of understanding of content and process 
on the part of teachers, counselors or group leaders. 
Findings.—Basic to the specific purposes of this research are 
the following findings: 
1. Holistically, the self-concept scores of the experimental 
group differed significantly from scores made on the same 
instriment by the control group both before and after a 
six-weeks counseling period. This score difference 
strongly favored the control group. 
2. Changes in attendance for the experimental group after 
a six-weeks period of group counseling was positive but 
not significant. 
3. The difference in personal, social and total adjustment 
scores made by the two study groups was highly signifi¬ 
cant. 
U. The level of occupational interest did not change after 
counseling. 
£. There was no significant difference in problem areas 
checked by the experimental and control groups on ihe 
instrument used for part of the investigation. 
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6. While both groups had lower Personal and Social Adjust¬ 
ment scores after the six-weeks period devoted to group 
counseling for the experimental group, a positive but 
insignificant change in social adjustment scores was 
observed for the experimental group. 
7. Scores and items checked on the several instruments 
used by the writer in this study snowed changes after 
the period of group counseling. Those changes observed 
in 1iie scores on ttie California Test of Personality 
were more negative in nature than the changes noted in 
items checked on the self-concept check list. 
8. An item analysis of the self-concept check list showed 
a more positive concept of self after the group counsel¬ 
ing sessions than the writer had observed on the previous 
administration of this instrument. 
Discussion of the findings.—The following information summarizes 
the basic findings derived from this investigation. It will be noted 
that these findings are highlights of the detailed presentation and 
interpretations given in Chapter II and coincide with the announced 
objectives of this research. 
Shaw has stated that probably a greater unaniminity of results 
can be attained when specific traits are studied rather than broad 
categories such as personal and social adjustment. The findings of the 
writer are in accord with the findings of Shaw. There is also agree¬ 
ment with Liddle on two of his findings as a result of a study on drop¬ 
outs and potential dropouts as a group. Both groups were mainly pro¬ 
ducts of lower class families. They were below average in intellectual 
ability as measured by group intelligence tests. 
While attendance at school or lack of attendance at school is 
undergirded by many motives, some of which are mentally intangible, the 
writer has accepted the notion that one's concept of self is the basic 
determinant of all behavior. School attendance is a form of behavior. 
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The writer's contention, further, is that a basic characteristic of one's 
perceptual field is fluidity; that the field's design or shape is de¬ 
pendent upon its organization. This organization stems from a vital 
focal point in tie personality which, the writer feels, is the image of 
self. From these expressed views, one may easily siphon out the idea 
that a low degree of identification with school, the schooling process 
and the end product of schooling might underlie one's rejection to it. 
A more positive self image with an increased degree of perceptual or¬ 
ganization embodying future goal definity should erase the more basic 
motive for lack of attendance at school. School then would not symbolize 
that for which a need has not emerged. 
Anderson and Olsen infer that the appraised self and successful 
school adjustment are concomitant. The significant differences between 
the personal scores made by the two groups in the study may support this 
theory, also the estimate of self as indicated by scores on the Self- 
Concept Check List. 
The very low improvement in the mean attendance score of the ex¬ 
perimental group may be due to any of the theories previously advanced, 
to chance solely, or to the refreshments served at each meeting. The 
writer feels that this observed change in the attendance pattern of a 
few members of this group had its origin in the group counseling ses¬ 
sions. The highly significant loss in personal adjustment scores for 
the experimental group was due to factors other than chance. The group 
discussions did move from a phase where others were blamed for all the 
shortcomings to one in which the student began to see himself. There is 
a possibility that he did not like what he saw. 
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Super concludes that occupational choices are implementations of 
the self-concept. Where there is no choice, then, there is distortion 
in the self image. Data derived from the instrument used in this re¬ 
search does not support this notion significantly, but the positive score 
difference can be accepted as the indication of a trend in this direction 
for these two groups. 
Conclusions.—From these findings relative to the groups studied, 
the writer feels justified in stating these conclusions with confidence: 
1. There is a degree of relationship between school attendance 
and the self-concept as defined by instruments used in the 
study of members of these two groups. 
2. Long-range counseling experiences can serve to change one's 
concept of self in a favorable way. 
3. There is a difference in the conceptualization of self 
between the two groups used in this study. The components 
of the experimental group revealed by their scoring of the 
instruments used, a high degree of negativism and self dis¬ 
organization. 
U. The little improvement noted in the school attendance of 
the experimental group after group counseling shows that 
such counseling can be used effectively to improve school 
attendance for these students, as it provides for emotional 
release needed for them to re-visualize school and the 
part it could play in the development of self-adequacy. 
3. Low adjustment levels appear to be typical for students 
who tend to be early school-leavers. 
6. Group counseling is not an effective means of changing 
levels of interest in occupations for students who are 
re-dropouts. 
7. Group counseling is an effective means for improving 
social and interpersonal relationships. 
Implications.—The findings and conclusions would appear to warrant 
the following implications: 
1. School-leavers have very basic personality problems. 
Apparently the concept of self is a drive sufficient 
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within itself to move individuals toward either 
socially approved goals or toward goals that society 
rejects. The efficacy of this contention can be 
demonstrated through research. The great need for 
this research is exemplified by the dearth of materials 
in this area. 
2. The chronic absentee and the dropout, to a large extent, 
present a similar problem; in reality, the chronic ab¬ 
sentee is a potential dropout. Thus, an investigation 
of causes for excessive absenteeism in its initial 
stages, followed by efforts to remedy such causes, may 
result in greater holding power and a lower dropout rate. 
3. The lack of relationship between the responses given 
pertinent to self by the groups in this study may indi¬ 
cate a need for both individual and group counseling. 
U. The slight, though insignificant, positive change in 
occupational interest shown after group counseling may 
indicate that the absence of significant change can 
be attributed to the brevity of the experimental period. 
A longer period of time may be needed to effectuate 
statistically significant change. 
Recommendations.—The findings, conclusions, and implications de¬ 
rived from this investigation appear to warrant the following recommenda¬ 
tions: 
1. That a similar study be conducted in which the experimental 
period is extended to twelve weeks. 
2. That more classes be provided in remedial reading and 
arithmetic since most school-leavers seem to be deficient 
in these areas and become discouraged because the lack 
of these skills prevent them from being able to cope 
with their peers. 
3. That schools develop, as highly as possible, opportuni¬ 
ties for participation in intra-mural activities since 
most dropouts or potential dropouts are from one to two 
years below normal grade placement and often are not 
eligible for conference and/or regional participation, 
according to present regulations. Involvement in extra¬ 
curricular activities may increase the holding power 
of the school. 
U. That cases of deprivation be more thoroughly investigated 
by counselors and others and proper recommendations be 
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made to the job opportunity program that best suits the 
student, following up same in the hope of satisfactory 
placement. 
5. That school programs be made more flexible to the extent 
that students needing to work may have schedules that 
allow sufficient time for employment and study. 
6. That students be better informed about vocational train¬ 
ing opportunities available to them in the school system. 
7. That grade level occupational materials be readied and 
made available whenever and wherever needed. 
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Trait Often Sometimes No Omitted 
1. Nervous 




6. Nice looking 
7. Obedient 
8. Have good manners 
9. Creep 
10. Like school 
11. Dress well 
12. Pleasing personality 
13. Take responsibility 
liu Can't get a date 
l£. Have much fun 
16. Talk about people behind 
their backs 






23. Clear thinking 
2U. Immodest 
SELF-CONCEPT CHECK-LIST (CONTINUED) 











35* Gang membership 
36. Anxious 
37. Easy-going 
38. Have many friends 
39. Happy at home 
UO. Stick with a friend 
